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ABSTRACT
The purpose of this study was to determine preferred patterns 
of social studies content, specifically the inclusion of content 
from social science disciplines, as indicated hy elementary school 
teachers. A stratified random sampling of 501 teachers of 
kindergarten through sixth grade in the State of Louisiana during 
the 1974-75 school year was surveyed.
The survey instrument, designed by the researcher, ascertained 
personal and professional data and reactions to generalizations 
representative of six social sciences: anthropology, economics,
geography, history, political science, and sociology. The 
generalizations, forty-two of Jarolimek's "Major Organizing Ideas 
from the Disciplines," were arranged in mixed sequence in a Likert- 
type scale on which respondents indicated their degree of willingness 
to include the idea in their social studies programs.
Responses to the social science disciplines were determined 
hy summation of scores assigned to related generalizations.
Responses for disciplines were analyzed hy application of the "t" 
test to the rank order of means for the total group, and analysis 
of variance among personal and professional variables respective to 
each discipline. Conclusions were based on data from 325 usable 
returns (64.87 percent of original sample).
x
Significant differences (.01 level of confidence) were found 
favoring anthropology over geography, anthropology over sociology, 
anthropology over political science, anthropology over economics, 
anthropology over history, geography over sociology, geography over 
political science, geography over economics, geography over history, 
sociology over history, political science over history, and economics 
over history.
Highly consistent rank-order was observed among fifty-four 
sub-group listings Preferred order was: first, anthropology; second,
geography; third, fourth, and fifth fluctuated among sociology, 
political science, and economics; and last, history.
Significant differences (.01 level of confidence) were found 
among variables of grade level taught with respect to responses to 
the disciplines of anthropology, economics, geography, history, and 
political science. Significant differences (.05 level of confidence) 
were found among age of teacher variables with respect to responses 
to political science.
Lower grade teachers (K-2) indicated less willingness to 
include the generalizations in their social studies programs than 
did middle (3-^) or upper (5-6) grade teachers. Greater willingness 
to utilize generalizations from the social sciences was observed 
among older teachers, more experienced teachers, teachers with more 
than bachelor's degrees, those with most recent faculty study in 
social studies, and those attending social studies workshops or 
conferences in the last six years.
xi
Significant differences (.05 level of confidence) were found 
among responses according to the number of hours of course work 
in political science with respect to the disciplines of economics, 
political science, and sociology. Teachers having six or more hours 
of political science indicated more willingness to include the 
generalizations than did teachers with one to six hours, or teachers 
with no hours.
When grouped according to hours of anthropology, economics, 
geography, sociology, and social studies methods, teachers having 
one to six hours of course work tended to give higher ratings. 
Teachers who indicated no course work in history gave higher ratings 
than those with such course work.
Significant differences were found among responses to 
disciplines when grouped according to primary source for planning 
social studies— at the .01 level of confidence with respect to 
anthropology, economics, geography, and history generalizations; 
and at the .05 level of confidence with respect to political science 
generalizations. Teachers using units of their own selection 
indicated less willingness to include the generalizations than did 
teachers using state department guides, local curriculum guides, 
textbooks and/or manuals. Date of publication of texts and/or 
manuals was not found significant.
Chapter 1
INTRODUCTION
During the last fifteen years profound changes in thinking 
in social studies have taken place. In particular social studies 
specialists and curriculum planners have expanded the content base 
for the elementary school to include social studies disciplines left 
virtually untouched in the past. Anthropology, economics, political 
science, and sociology began to appear along with the already 
established disciplines of history and geography.
Inclusion of more ideas from the broad scope of the social 
sciences was seen as a fundamental change for the improvement of the 
social studies. The importance of including more of the social 
sciences was aptly described by Jarolimek when he wrote:
The social sciences are the parent disciplines of the 
social studies. Within the social sciences one finds 
knowledge about man that has been systematically gathered 
by scholars through the centuries and that has been 
organized around the disciplines of history, geography, 
political science, economics, and others. But central 
to this knowledge is man himself— living, working, 
attempting to solve his problems in a world continually 
increasing in complexity and scope (Jarolimek, 1967:1).
In 1962 Hanna and Lee (Hanna and Lee, 1962) reported studies 
which searched the social sciences for sources of content for social 
studies. A California study (California, 1961) produced generaliza­
tions based on those identified by social scientists and agreed upon
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by educators which were used around the nation as a basis for 
curriculum revisions. A series of six books, The Charles E. Merrill
Social Science Seminar Series (Muessig and Rogers, 1965) provided a
detailed look into each of six social sciences (anthropology, 
economics, geography, history, political science, and sociology) with 
specific generalizations applicable to each discipline, and even gave 
suggestions for teaching techniques appropriate to each generalization
The wealth of ideas from the social sciences were, in turn, 
incorporated into total school curriculum reforms such as the Greater 
Cleveland Social Science Program (Educational Research, 1971)» or 
into limited or single level programs such as Man: A Course of
Study (Dow, 1971; Hanley, 1970). Some were as narrowly restrictive 
as historic and geographic studies had been in the past (Georgia's 
Anthropology Curriculum Project, Rice and Bailey, 1965; Bailey and 
Clune, 1966) while others at least attempted to include all of the 
social sciences (West, 1965 and 1968).
Textbooks were not left unaffected by the changes made in
social studies content. As explained by Capron, Charles, and 
Kleiman:
One of the reasons that textbooks have been able to 
survive the onslaught of new materials developed during 
the Sixties [capitalization in original! is that 
publishers have absorbed into their textbooks many of 
the innovations ushered in during the last decade 
(Capron, Charles, and Kleiman, 1973:280).
Regions which had been untouched by the massive curriculum 
changes elsewhere, were reached by the medium of the textbook.
Classroom teachers, however, were not always prepared, for 
the newer content. The majority had been summarily prepared, if 
at all, in fields other than history. Methods courses in social 
studies were not always oriented toward the newer thinking so that 
even recent courses might not have prepared teachers for meeting 
the challenge of the newer content.
Were teachers willing to include anthropology, economics, 
political science, and sociology along with geography and history 
in the elementary curriculum?
A study by McIntosh (1973) investigated elementary teachers' 
attitudes toward the "new" social studies in general. Responses of 
sample teachers were compared on the basis of professional and 
personal data, and significant differences in attitude were found 
between certain variables in the data. The study, however, did not 
investigate attitudes toward the inclusion of broader content from 
the social sciences within the elementary social studies program, 
neither was a statement of general acceptance or rejection of "new" 
social studies included in the published findings.
Studies among secondary school teachers showed: teachers
should have no problem implementing new progiams (Robertson, 1969), 
that teachers approved of the newer trends (Franklin, 1972), but 
that only a small percentage of teachers were actually using new 
national programs or were even familiar with the projects (Wells,
1973)* To infer that elementary teachers might follow similar 
patterns would not he difficult; however, information concerning the 
acceptance or rejection of broader content from the social sciences 
was not provided.
In 1973 a committee of teachers working with the Louisiana 
State Department of Education developed a new series of career- 
oriented curriculum guides for social studies (Louisiana, 1973b). In
addition to the emphasis on career education these guides were a 
departure from previous state curriculum guides in that they were 
organized by social science disciplines rather than specific unit 
content. The following spring an evaluation committee met to analyze 
reaction to the guides and make needed revisions. One of the 
concerns expressed, from several areas of the state, was the 
apprehension of teachers when confronted with the terms anthropology, 
economics, political science, and sociology (Louisiana, 197 -^b).
Were these teachers willing to accept the broad scope of the 
new social studies content? When faced with extended demands in 
selecting, designing, and organizing social studies learnings in the 
classroom, were the teachers able to include concepts from the newly 
emphasized disciplines, or did they restrict themselves to the 
fields so prevalent in the near past?
It was the desire of this researcher to obtain selected 
information concerning these questions and in so doing to provide 
possible suggestions for pre-service and in-service education in 
social studies for elementary school teachers.
STATEMENT OF THE PROBLEM
The problem investigated in this study was: What are the
preferred patterns of social studies content as indicated by 
elementary school teachers?
Questions to be Answered
This study attempted to answer the following questions:
1. Is the preference toward certain disciplines related to 
the following teacher factors:
a. level of teaching assignment
b. age group
c. years of teaching experience
d. type of degree(s) held
e. college or university course work
f. recency of social studies methods courses, faculty 
studies regarding social studies, and workshops or conferences 
in social studies?
2. Is the preference toward certain disciplines related to 
the following organizing sources used in planning the social studies 
program?
a. state department curriculum guide(s)
b. new state department career-oriented curriculum guide(s)
c. local curriculum guide(s)
d. units of teacher's selection
6e. a principal text and/or teacher's manual 
f» multiplicity of texts and/or teachers1 manual«
g. other sources
Importance of the Study
In 1971 John Jarolimek wrote:
In recent years, and especially within the past decade, 
increasing use has been made of concepts from a broader 
range of the social sciences. Interesting and exciting 
social studies programs are being planned that incorporate 
concepts from economics, anthropology, sociology, political 
science, and, to a lesser extent, psychology, social 
psychology, and philosophy. . . . The attention given the 
newer disciplines . . . indicates that there is a growing 
awareness that they have an important contribution to 
make in the quest for a better understanding of man, 
society, and human institutions. . . . Basic concepts 
from these disciplines constitute a vital, necessary, and 
integral component of a modern approach to social studies 
education. . . . The teacher's willingness to incorporate 
ideas from these disciplines, his knowledge of the 
possibilities they present for social studies instruction 
and his imaginative approach to teaching are probably more 
important to the conduct of good instruction in these 
disciplines than is the particular organizational scheme 
followed (Jarolimek, 1971:2^-5-2^6).
This study attempted to measure the willingness of teachers 
to incorporate ideas from each of the major social sciences. It 
established a quantitative measure of teachers' reactions to the 
broader scope of the social sciences which can be used for a basis 
of comparison in future studies.
An additional intent of this study was to provide 
information for future directions of pre-service and in-service 
teacher education in the State of Louisiana. Further, it was an
effort to discover the degree of preparedness of elementary teachers 
in comparison to those described by Fraser almost a decade ago when 
she wrote:
A massive program of in-service study in the social 
sciences is essential if teachers are to become reasonably 
secure in handling new courses and units that draw 
heavily on these fields (Fraser, 1965:427).
Delimitation of the Study
The study was conducted through a survey questionnaire which 
was sent to a stratified-random sampling of five hundred public 
school teachers of elementary grades, kindergarten through six, 
teaching within the State of Louisiana during the 1974-75 school 
year.
Definition of Terms
Social studies. The program of studies in the school curriculum 
concerned with the study of man and his relationship to his social 
and physical world. The content and methods for this program are 
drawn from the various social sciences (Skretting and Sundeen, 
1969:1231).
Social sciences. The body of studies that deals with human society 
or its elements. For the purposes of this study specifically that 
body included anthropology, economics, geography, history, political 
science, and sociology.
8Anthropology. Anthropology Is the study of man and his works. It 
provides a link between the biological and social sciences.
"Physical anthropology is the study of man’s relationship to the 
evolutionary process. . . . Cultural anthropology is the study of 
the man-made environment" (Minnesota, 1973:1)*
Economics. "Economics is the social science which studies human 
behavior in relationship to scarcity" (Minnesota, 1973:1)* It deals 
essentially with three important questions: "What shall be produced?
How shall the goods or services be produced? How shall the benefits 
of the production be distributed?" (Minnesota, 1973:1)*
Geography. Geography is concerned with the character of place,
"that is, the integrated whole of a people and its habitat, and the 
interrelations between places" (Broek, 1965:3)*
History. "History is organized memory" (Commager, 1965:3)* It is
descriptive and chronological.
After identifying a society in time and place, it 
states or describes events in orderly and sequential 
fashion . . . the events are likely to center around 
population movements, the opening of new areas, wars, 
and political developments (Woolston, 1969:75)*
Political science. "Political science deals with the arrangement of 
authority and power (emphasis in original^ . It is an organized 
evolutionary history of how man and the institutions he has created 
have worked to establish a stable existence through the control of 
power and authority" (D. Wade, 1963:79)*
Sociology. Sociology is the study of group life. It deals with why 
groups form, why they change or collapse, and the relationships among 
group members and among groups. Sociology has "concentrated on the 
study of complex, modern, industrial societies" (C. Rose, 1965:2).
Concepts. "Concepts are generalized groupings of characteristics 
that one's mind associates with a category. . . . Some commonly 
used in social studies are: time, space, . . .  power, location,
. . . race, culture, . . . etc." (Parker, 1972:1).
Generalizations. "Generalizations are whole statements or sentences 
which chain or link together several concepts" (Parker, 1972:1).
They are useful for expressing more mature understandings of subject 
matter. In regards to social studies they are the ’"large, central 
ideas’ around which learning in the social studies is to be organized, 
patterned, and made meaningful" (Massialas, 1961*:78).
Organizing ideas. For the purposes of this study John Jarolimek’s 
title of "Organizing Ideas" (Jarolimek, 1967:W*-M*7) refers to his 
specific listing of social science generalizations. (See Appendix j)
Elementary teacher of social studies. Any teacher assigned to 
kindergarten or any of the grades one through six who was responsible 
for the social studies instruction of the children to whom he was 
assigned. For the purpose of this study a teacher was considered 
responsible for teaching social studies if no other teacher had been 
specifically given that assignment.
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PROCEDURE
Names of schools were derived by stratified-random sampling 
based on a distribution in Congressional Districts and by size of 
school systems. Teachers of social studies in selected schools 
received the questionnaire-survey instrument during the 197^-75  
school year. Because attitudes of less enthusiastic recipients were 
of considerable importance to the study, provision for follow-up on 
returns was made. Teachers were asked to give certain personal and 
professional data, and to mark their degree of preference for 
organizing ideas from Jarolimek’s "Organizing Ideas from the 
Disciplines" (1967:W*M47 and 1971:513-518).
Responses to the organizing ideas were grouped by the 
disciplines which they represented (anthropology, economics, 
geography, history, political science, and sociology) yielding six 
scores for each respondent. Preferences indicated among the six 
scores were tested against the null hypothesis: There will be no
significant difference between the responses of respondents and the 
expected chance distribution. Each of the stated questions was 
tested in a like manner. Significance was tested at the .05 and .01 
levels of confidence.
The Questionnaire
The questionnaire consisted of two portions: personal and
professional data, and a Likert-type scale for expression of 
preferences among organizing ideas for the social studies.
11
The personal and professional data included: teaching
assignment; age group of teacher; years of teaching experience; type 
of degree held; approximate number of course work hours in 
anthropology, economics, geography, history, political science, 
sociology, and social studies methods; recency of studies in methods 
courses, faculty studies, and conferences and workshops; and the 
primary source material used in planning social studies.
The second section of the questionnaire consisted of forty-two 
of the organizing ideas presented by Jarolimek. There were seven 
from each discipline, arranged in mixed sequence. The teachers were 
asked to mark a five point scale to indicate their willingness to 
include that idea in their plans for teaching social studies.
A copy of the questionnaire may be found in Appendix L.
ORGANIZATION OF THE STUDY
It was the intent of Chapter 1 to describe the purpose of the 
study and to explain the need for information concerning elementary 
teachers' acceptance of the social sciences within the social studies 
program. Chapter 2 is a presentation of a review of related 
literature. Chapter 3 contains a detailed description of the 
research design and how it was implemented. Presentation and 
analysis of the data accruing from the study are made in Chapter 4.
The final portion of the study, Chapter 5> is a brief review, 
followed by the conclusions and pertinent recommendations germane to 
the study.
Chapter 2
REVIEW OF RELATED LITERATURE
This chapter was confined to a review of literature regarding
(1) the role of the social sciences in elementary social studies,
(2 ) development and validation of generalizations from social 
science disciplines, and (3) the role of the teacher in the 
implementation of the social studies program.
THE ROLE OF THE SOCIAL SCIENCES IN ELEMENTARY SOCIAL STUDIES
Historical Situation
In 1963 Wilhelmina Hill, then Specialist for Social Science, 
United States Office of Education, wrote:
In a world characterized hy the dawn of the space age, 
international tensions, the emergence of many new nations, 
the explosion of knowledge, numerous technological 
developments, a mobile population, and a greatly increased 
rate of change, rather drastic improvements in the social 
studies are urgent. Better provisions for concept 
development, careful selection of what is significant, 
more depth in study, and use of up-to-date curriculum 
materials are required throughout the social studies 
program (ffi.ll, 1963 :^ 0).
Social studies had long been looked to as the most 
appropriate vehicle for social education. In the early sixties, 
however, it still consisted largely of geography and history 
(Alilunas, 1961; Morse, 1963). The locally determined curricula 
tended to stress societal needs, citizenship education, individual
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adjustment (Skretting and Sundeen, 1969:1231) and as Metcalf said, 
" . . .  purposes much better than their means" (Metcalf, 1963:930). 
Kenworthy listed dissatisfactions with social studies at that time.
The list included lack of depth, restrictive nature of the content, 
failure to introduce children to the world early enough, unrealistic 
nature of United States history, and lack of effective teaching. He 
also noted the almost total neglect of newer concepts (such as those 
supplied by cultural anthropology and the behavioral sciences), the 
economic and geographical illiteracy of pupils, and the "failure to 
spur students to think critically or to guide them in finding major 
concepts or big ideas . . . ." (Kenworthy, 1962:12-13).
Social studies research supported the need for change.
A study published by Horton (1955) revealed that liberal 
attitudes, as demonstrated by agreement with the Bill of Rights, 
showed no positive effect attributable to completion of a school 
course in United States government or civics.
Studies like those by Goldstein, Kaltsounis, and Penner 
demonstrated the extensive knowledge of children as they approached 
the social studies. Goldstein (1966), dealing with land and water 
forms, found first grade children able to identify many landscape 
features though most found it difficult to verbalize about them. 
Kaltsounis (196U) found the prior knowledge of social studies content 
by beginning third graders was high enough to justify an evaluation 
of primary social studies materials. Penner (1967) found fourth 
graders likely to know nearly forty-seven percent of concepts in 
typical social studies programs.
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A committee in Portland, Oregon investigated the "breadth of 
knowledge of some 2500 children from kindergarten through eighth 
grade. Although the study was not conducted with the controls usually 
associated with scientific research, the results were of enough 
value to inspire a curriculum broader in scope than the traditional 
expanding environment theme. It showed that children did have 
interests in things beyond their Immediate environment; that 
television was an important factor; that more effective instruction 
concerning geographic terms was needed at an earlier level; and that 
children, even in kindergarten, had distinct concepts of some terms 
used in social studies (Smith and Cardinell, 196I+).
Herman (1963) investigated the subject preferences of fourth, 
fifth, and sixth grade students. With both simple listings of 
favorite and least favorite subjects and selection among grouped 
questions containing activities related to the subjects, Herman 
found social studies in, or near, the least liked position. (When 
directly listed, English was least liked, then social studies. In 
choice of activities social studies was least liked.) The findings 
prompted Herman to recommend evaluation of the scope and sequence of 
elementary social studies and the introduction of a variety of 
teaching modes and activities.
Curry (1963) surveyed over forty thousand fifth grade 
students to determine preferences in subject matter. The simple 
ordering of subjects, from a list of ten, ranked social studies last 
in order of preference.
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McAulay (1962a, 1962b) reported findings from a study 
designed to ascertain what, within social studies, was of interest 
to elementary children. The study revealed considerable interest in 
the past, differing environments, and social processes among first 
graders. In second and third grade interests were broad, expressed 
interest in other places and people was high. The fourth, fifth, 
and sixth graders were somewhat more restrictive in interests with 
social problems and current events serving as central features, around 
which geographical and historical factors were woven. These interests 
showed considerable deviation from the scope and sequence of 
traditional elementary programs.
Kenyon (1965) looked at both attitudes toward and knowledge 
of the social sciences among high school seniors. The Likert-type 
instrument used for analyzing attitudes revealed positive attitudes 
toward the social sciences. The objective test used for ascertaining 
knowledge level revealed limited knowledge. Because the attitude 
toward the sciences of human behavior did not appear to be a 
deterrent to learning, Kenyon suggested more attention be given 
methods and materials for improving student knowledge of the social 
sciences.
An investigation of fifth and sixth grade textbooks for 
concepts from behavioral sciences revealed a negligible number 
of concepts presented with only a small amount of textual space 
accorded the ideas. The researcher concluded that ideas from the 
behavioral sciences were not accommodated to any appreciable extent 
in fifth and sixth grade social studies textbooks (Awkard, 1964).
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Chew (1966) found second grade textbooks contained varying 
content related to social science generalizations as described in 
the "Social Studies Framework for the Public Schools of California" 
(California, 1961). Five of the books investigated had no content 
related to the generalizations. In only one or two books did textual 
material exceed fifty percent of the book. Analysis of the 
cognitive level of content as classified by Bloom (1956) revealed 
most relevant content presented at the knowledge or lowest level 
of the taxonomy.
Another study reported in 1966 (Schomburg, 1966) investigated 
geography concepts in fourth and sixth grade textbooks. Although 
geography was not a recent addition to elementary curriculum,
Schomburg revealed little emphasis on the selected concepts when 
compared with total textual content. The concepts, presented in 
descriptive and declarative statements, were not presented 
systematically or proportionately. Analysis of teachers' materials 
as well as texts disclosed no evidence of planned procedure for 
presentation or reinforcement.
S'udies of teachers of social studies during the same period 
found them to be highly dependent on textbooks (Duffey, 195*+; Lucar, 
1958); greatly concerned with teaching facts rather than 
generalizations and critical thinking (Wendt, 1963); somewhat 
satisfied with the general social studies program and subject matter 
content (Lucar, 1958); and demonstrating a serious lag between theory 
and practice in the teaching of social studies (DeWitt, 1957).
A study lay Wade (B. Wade, 1964) summarized curriculum, 
changes apparent in the period from January 1958 to 1964. Question­
naires sent to fifty state departments of education and forty-one 
selected local school units, professional journals, curriculum project 
reports, and social studies curriculum guides provided the following 
information: Unrest in social studies was national in scope,
influenced by reactions to the history framework which did not 
facilitate inclusion of new learnings from other fields in the social 
sciences, and the need for updated programs to prepare citizens for 
a changing world. Although great diversity was observed in the 
individual programs under development at the time, four ideas 
seemed to be emerging: (l) social studies framework should be built
on content from all social sciences, (2 ) content should begin 
earlier and be required longer, (3) content should be taught from an 
inquiry-centered approach, methodology of the social sciences being 
utilized whenever possible, and (4) in depth studies were preferred 
to brief-survey studies. Wade found, already underway, the changes 
recommended by writers of the period (Coxe, 1963; Foshay, I96I;
Hill, 1963; Jarolimek, 1963; Kenworthy, 1962; Michaelis, 1962:1-16; 
Morse, 1963; Senesh, 1963; and Spindler, 1958).
Inclusion of Multiple Disciplines in Curricula
The trend noted by Wade (B. Wade, 1964) toward the inclusion 
of more ideas from the broad scope of the social sciences was 
repeatedly called for as a key to improving the social studies. The 
literature included statements by Allen (1963), Hill (1963),
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Jacobson (1968), Jarolimek (1962, 1967, 1971, and 1973), Johnson 
(1972), Morse (1963), National Council for the Social Studies (1962), 
St. Jacques (1963), D. Wade (1963), and Williams (1973) stressing 
the necessity for including many disciplines in the elementary social 
studies program. Cammarota (1963) reported findings of a study group 
from Bucks County, Pennsylvania in support of the trend toward broader, 
deeper content, particularly in respect to primary social studies.
As stated by Jarolimek,
Many Cgducator&l believe that for the elementary school 
pupil some type of interdisciplinary or multidisciplinary 
arrangement is best. Under this scheme significant ideas 
from several disciplines are brought together in a single 
study of a topic . . . .  This arrangement . . . has the 
advantage of presenting a more realistic picture and a 
more accurate explanation of social phenomena than is 
often possible in single-subject approaches. . . .  if 
programs are to be really effective they must be 
interdisciplinary to some exrfcent . . . .  (jarolimek,
1967:3).
Disciplines in new programs. Social studies programs developed in 
national, state, and local curriculum projects after i960 revealed 
the trend toward use of disciplines other than history and geography 
(Fenton and Good, 1965; Fraser, 1965; Sanders and Tanck, 1970; 
National Council, 1972). As stated by Sanders and Tanck (1970:38^):
One of the more immediately apparent trends is greater 
emphasis on ideas and methodology from anthropology, 
sociology, political science, economics, and social 
psychology. History and geography have not been abandoned 
but have become relatively less dominant as the subject 
matter of the social studies.
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A 1972 review of programs published in Social Education 
(National Council, 1972) described eleven programs appropriate for 
elementary pupils. Of these none retained the more traditional 
orientation of history and/or geography. All were either based on 
some other discipline, were interdisciplinary, or multidisciplinary.
One program, Concepts and Inquiry, was described as being 
multidisciplinary with history and geography providing "the base for 
the conceptual development of the other social sciences— political 
science, economics, sociology, anthropology, philosophy, psychology, 
and religion" (Capron, 1972a:7^5).
Materials and Activities for Teachers and Children (MATCH), 
a hands-on, experience based program, was interdisciplinary with 
emphasis on anthropology, sociology, geography, and history (Capron, 
1972b).
Minnesota Social Studies Curriculum Project— Family of Man 
utilized direct observation of social phenomena (Spodek, 197*0 and 
was interdisciplinary in content (Capron, 1972c).
The concept based TABA Social Studies Curriculum Project 
was described as drawing materials from multiple disciplines 
(J. Davis, 1972b).
Although the following projects were identified by one 
discipline, they were not limited to that discipline for content.
The Intergroup Relations Curriculum was based on a political science 
core but it drew additional concepts from anthropology, economics, 
history, and sociology (Turner, 1972). The Elementary Economics 
Project, based on economics, was, at the time of evaluation, being
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replaced by new editions with "broader treatment of other social 
sciences" (j. Davis, 1972a). The economics program Our Working 
World was characterized as, "An orchestration of the social science 
disciplines, showing their interaction and interdependence, with 
economics as the core . . . (Mounts, 1972). The materials from 
the Committee on Civic Education was designed around civics and 
government as aspects of political science with a historical 
perspective (Lasher, 1972).
Projects limited to single disciplines were: Social Science
Laboratory Units— social psychology (Levy, 1972); Anthropology 
Curriculum Project (Charles, 1972) and Man: A Course of Study
(Pratt, 1972)— anthropology.
Disciplines in research and writings. Each of the disciplines 
— anthropology, economics, geography, history, political science, 
and sociology— figured in research studies. The literature also 
revealed numerous expository writings supporting, explaining, and 
giving specific suggestions for teaching in each discipline.
Several studies emanated from the Georgia Anthropology 
Curriculum Project. A study by Greene (1966) found anthropology 
subject matter could be taught at first and fourth grade levels and 
specialized teacher training was not essential to the success of 
the materials.
Potterfield (1966) tested a unit designed for fourth grade 
students with the fourth, fifth, and sixth grades. He found no 
significant differences in the ability of the three grade levels to
learn the anthropological materials. He also found specialized 
teacher training made little difference in the successful teaching 
of the unit.
Whether "organizers" from the anthropology curriculum were 
presented to students or not had little effect on learning was the 
conclusion drawn by Barnes (1972).
Disadvantaged children, from kindergarten on, were able to 
learn structured anthropology content with the didactic strategies 
of the Georgia Anthropology Curriculum Project. As reported by 
McLendon (1972) the rate of learning sometimes equaled that of more 
advantaged students. Disadvantaged students, according to McLendon, 
were also able to learn conceptually oriented material at a rate 
similar to more advantaged students when using the media and various 
activities of the rather inductive program, Man; A Course of Study 
(MACOS) Educational Development Center.
Lester (1971) reported the findings of a study done in 
Marin County, California, comparing a wide variety of social studies 
projects. The materials for Man; A Course of Study obtained 
responses far more positive than any other program that was widely 
tested.
A study reported by Holmes and Davis (1972) found students 
studying MACOS, although anthropology oriented, and students in a 
traditional program (a study of Latin America) did not differ 
significantly in achievement in social studies skills as measured 
by STEP:Social Studies (See Sequential Tests). Greater verbal 
creativity among students using MACOS was also implied by the study.
Searching seven fifth grade textbooks for one anthropological 
concept— cultural relativism— yielded only minimal results in a 1972 
study by Berlin, causing the researcher to conclude that the contents 
of the texts were not in accord with leading social studies educators 
recommendations for content (Berlin, 1972).
As early as 1958 George D. Spindler described anthropology 
as a "synthesizing subject which pulls together seemingly unrelated 
parts of human behavior" (Spindler, 1958:626). Francello (1965), 
Fraenkel (1968), and Kalso (1973) stressed the values of 
anthropology in elementary social studies. They listed attributes 
of anthropological ideas and concepts, and characterized the 
contributions of anthropology as tolerance, racial understanding, 
and international understanding. Dynneson, in a position paper 
presented at the Iowa Academy of Science (Dynneson, 1973) described 
anthropology as a center for re-uniting social sciences.
Economics in the elementary curriculum was the topic of 
research by Darrin (1959)* Findings showed elementary children 
able to learn economic topics, amount of gain directly correlated 
to increase in grade level.
Thompson (1966) tested highly structured supplementary 
economics materials and found results favoring groups in which the 
teacher used combined materials with the greatest degree of freedom. 
Highly structured economic content materials appeared unnecessary in 
the attainment of objectives related to economic understandings.
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Jefferds (1966) tested the "packaged" materials from Our 
Working World with first graders. He found no significant 
differences among the groups using only the packaged materials, 
using a mixture of package and local materials, or using regular 
social studies material.
Enyinnaya (1973) developed a nongraded, individualized 
teaching-learning program of economic concepts and generalizations.
The strategies employed were those of Hilda Taba. Enyinnaya found 
students could analyze economic concepts within the context of the 
on-going social studies program.
Emphasis on economics in education spread rapidly, largely 
due to the work of the Joint Council on Economic Education, the Council 
for the Advancement of Secondary Education, and the Committee for 
Economic Development of the American Economic Association (Skretting 
and Sundeen, 1969:1233). Brown (1968) investigated the extent of 
inclusion of economic concepts in elementary schools of Louisiana in 
1967-1968. Teachers indicated, on a four point scale, the extent of 
teaching of each of a list of concepts which had been validated by a 
group of jurors. Brown found economics concepts were being taught 
to some extent in the public schools. Location and size of school 
seemed to have no effect on which concepts were taught, but more 
extensive teaching was provided in schools involved in a concentrated 
economic education program. Comments from teachers favored an 
economic education program for the schools.
2k
In a study supported by the Sears-Roebuck Foundation,
Davidson and others (1973) evaluated the economic content and 
teaching strategies in social studies textbooks used in grades one 
through six. A committee composed of a curriculum specialist, two 
economists, and six teacher teams examined ten series published 
after 1967. The committee found increased coverage and more 
systematic treatment of economics in the new textbook series with the 
primary grades showing the most systematic treatment. Intermediate 
texts lacked adequate treatment of the market system and in general 
the structure of economics was neglected. Inaccurate definitions and 
errors of analysis were observed. The absence of a well-developed 
economics model and the use of conventional content, which had not 
been sufficiently restructured to accommodate conceptual development, 
were felt to account for the general inadequacies observed in the 
textbooks.
The descriptive literature concerning economics in the 
elementary classroom ranges from sophisticated articles advocating 
highly structured teaching styles requiring extensive teacher 
preparation (Patton, 1963) to basic articles aimed at providing 
necessary information for any teacher wishing to know more about 
economics (Marcus, 1971). Lawrence Senesh, professor of economic 
education at Purdue University, Indiana, was an outstanding 
contributor to the literature on economic education in elementary 
schools. Senesh served as director for the production of Our 
Working World, an economics based social studies program (Mounts,
1972). Senesh stressed the importance of early introduction to
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economic concepts (Senesh, 1963) and the necessity for utilizing 
the other social sciences in the teaching of those concepts (Senesh, 
1968).
Studies concerning geography in the elementary curriculum 
revealed the potential of greater depth in content. Spodek (1963) 
found, among kindergarten children, knowledge of what maps were and 
familiarity with some simple map symbols. Goldstein (l966) reported 
children entering first grade possessed considerable knowledge of 
landforms and waterforms. Greenblatt (1963) explored the degree to 
which sixth grade students could form geographic generalizations.
His study gave evidence that children could learn more facets and 
form broader understandings than commonly expected.
Lahnston (1972) compared directed discovery and demonstration 
strategies for teaching geography. The two strategies appeared 
nearly equal except in the area of immediate retention, which favored 
the deductive demonstration strategy over the more inductive directed 
discovery technique.
Tomkins (1967) and Arnsdorf (1968) wrote in support of 
geography in the elementary curriculum. Kennamer (1967) described 
the changes and continued importance of geography in newer curricula. 
Bacon (1967) urged curriculum designers to abandon the outdated 
stereotypes of traditional programs and incorporate concept and 
generalization development so that geography in elementary schools 
might be as vital and fluid as that of geographers.
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History, as part of elementary social studies, appeared in 
research on content in textbooks. These studies made obvious the 
firm hold of history in the curriculum. Chew (1966) looked for 
social science generalizations in certain second grade textbooks.
The researcher reported that history received the most attention with 
relevant content in thirteen of the nineteen books analyzed. Israel 
(1970) searched for generalizations in intermediate level textbooks.
In this study history was second only to geography in rank order of 
attention.
Spodek (1963) indicated that kindergarten children could 
utilize sequential time in understanding the past. Though earlier 
studies had shown the time concept to develop along with general 
maturation, Arnsdorf (1961) demonstrated that the use of time lines 
and biographical and autobiographical materials could be utilized to 
increase comprehension of definite and indefinite time terms, 
ordering events, and relative lengths of time between certain events.
Banks (1969) reported the use of primary sources, sections 
from history books, biographical and fictional works to enable 
students to understand the use of personal and social bias in the 
work of historians.
Weaver (1962) searched the literature to compile American 
history generalizations. An extensive list was submitted to a panel 
of jurors consisting of professional historians, curriculum 
specialists, including scholars in child growth and development, and
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e le m e n t a r y  classroom teachers. One hundred four of the original 
generalizations were recommended. Bnphasis was placed on themes 
involving exploration, colonization, independence from England, 
early history of the constitution, and emergence as a world power.
Heavy emphasis was placed on social aspects of United States history 
rather than political or economic history. Historians tended to give 
higher ratings than did the curriculum experts or teachers.
Dodge (1966) looked at methods of instruction in history and 
found a concept-generalization approach to be significantly more 
effective in producing gain in learning and organizing historical 
knowledge over the traditional emphasis on fact and strict adherence 
to the text. No significant differences were observed in the learning 
of historical facts.
History, like anthropology, was considered by writers in the 
field to be a unifying discipline (Kershner, 1963). Literature 
pointed out the desirability of using the methods of historians as 
an example of inquiry learning (Doherty, 1968; Schneider, 1963). 
Although there were problems identified in the use of primary source 
material (Doherty, 1968) moving from such materials through evaluative 
stages to some conclusion was felt to typify the historical method 
and to be appropriate for elementary children (Schneider, 1963).
Krug (1970) emphasized that historians do not record truths, 
they "reconstruct the past . . . with the aid of available evidence 
and . . . creative imagination" (Krug, 1970:772). He agreed, in 
thought, with Clegg and Schomburg (1968) when they wrote against the 
rote learning of history. Learning history in this manner was
described as "passing down the myths and legends of our national 
heritage as part of the initiation of youth into the culture of the 
society" (Clegg and Schomburg, 1968:456). Krug, along with Clegg 
and Schomburg, urged the use of methods of inquiry appropriate to 
the discipline so that young people might "inquire into the past 
intelligently and . . . dissect the nature of historical events" 
(Krug, 1970:77*0.
The need for early introduction of political science in the 
elementary school was verified by a number of studies in the 
literature reviewed. Arnoff (1963) used an elementary course on 
government to investigate the ability of children in grades two, 
three, and four to comprehend concepts of government. A pretest/post 
test evaluation of a five week unit, plus time lapse, indicated 
children were able to learn the government concepts presented. At 
all levels the ability to learn the concepts was related to mental 
age.
Greenstein (1965) utilized pencil and paper tests and 
interviews with students in grades four to eight to discover 
children's awareness of federal, state, and local government. He 
found children were first aware of federal and local government with 
understanding of state government coming at about sixth grade. At 
each level the children were first aware of the executive branch of 
government, then legislative. Greenstein compared the findings with 
studies among adults which also revealed more awareness of executives 
than legislatures.
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Easton and Dennis also found children first aware of the 
president as part of the government. This study inventoried 
children's feeling about government. The researchers found, 
strong positive feelings toward the government, in general, as 
well as beginnings of orientation to the world of politics (Easton 
and Dennis, 1965).
Earlier studies reported by Easton and Hess involved some 
twelve thousand elementary children. They listed political learnings 
of children entering school as: recognition of higher authorities
outside the family, ability to distinguish between the public and 
private factor, tolerance for partisan conflict, and acceptance of 
the will of the majority. Findings prompted the researchers to write:
Every piece of evidence indicates that the child's 
political world begins to take shape well before he even 
enters elementary school and that it undergoes the most 
rapid change during these years (Easton and Hess,
1962:235).
A study of knowledge and attitudes of Negro children with 
regards to the police, law, and freedom disclosed a significant 
negative trend; with age, in attitudes toward the police and; toward 
freedom from second through sixth grades. The researcher noted the 
absence of instruction about police, law enforcement, and the legal 
system after the second grade and recommended a review of citizenship 
education in view of the generally negative attitudes of the children 
studied (Schnepf, 1966).
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In the introduction to a review of research in the law and 
order aspect of political science, Weaver wrote:
. . . the research regarding the political 
socialization of youth has rather clearly indicated that 
the process of conceptualizing law, order, conflict, and 
dissent has begun before children enter kindergarten 
(Weaver, 1971:599).
In a 1972 article, "What Research Says to the Classroom 
Teacher: Political Socialization," Decaroli cited research
findings which identified high political awareness and opinions 
among high school students with little variation between the ninth 
and twelfth grades. Seventh and eighth grades were reported as high 
points of political interest. At third and fourth grades positive 
feelings toward government and political effectiveness were well 
established. These findings suggest
. . . that studies of government and citizenship that 
are deferred until senior high school have a low potential 
for influencing political interest, awareness, and opinion.
. . . studies of government and political processes could 
capitalize on student interests and attitudes if they were 
placed at the upper elementary level (Decaroli, 1972:92).
Gearing (1970) noted the interest children in the primary 
grades have in rules and suggested a companion program to the upper 
grade program, Man: A Course of Study, which would be centered
around laws.
Casteel (1963) urged the use of surveys, polls, case studies 
and other methods used by political scientists in well planned social 
studies programs.
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Sociological concepts were considered "by Frihart (1967) in 
a study of secondary school curriculum. The study found all 
recommended subject matter was included in the curriculum of forty 
percent of the sample schools9 with a significant portion in 
seventy percent. However, the course work was taken by only part 
of the students in the selected schools.
A study reported in 1962 (Nash, 1962) attempted to establish 
a list of abstract sociological concepts and generalizations suitable 
for use in secondary schools and to explore potential usefulness of 
the materials. Responses to the study indicated the abstract 
materials did have high potential in meeting social studies objectives. 
An interest in the expansion of sociological materials in the social 
studies curriculum was expressed; though college personnel were 
somewhat more interested in this expansion than high school level 
experts were.
Wood (1968) utilized a jury of elementary school teachers, 
curriculum specialists, and professional sociologists to establish 
a list of sociological understandings desirable for elementary 
social studies.
Frasier (1968) used a particular sociological construct with 
elementary students. Children were instructed in the construct, 
functional imperatives (four functions which every social system 
must perform: pattern maintenance, goal attainment, adaption, and
integration). Students were then confronted with problem situations. 
The results indicated that elementary children could use the construct
in the analysis of social situations. Children instructed in the 
use of the construct were able to utilize it as a strategy for 
inquiry.
Utilization of the methods of behavioral scientists 
(sociologists, social psychologists, and cultural anthropologists) 
was recommended by St. Jacques (1963). Those methods included case 
study, survey, interview, observation of behavior, measurement 
sociometry, and sociodrama.
Wade (D. Wade, 1963) writing about political science and 
sociology, described each field and listed topics appropriate to 
elementary social studies from each. Wade placed great emphasis on 
the need for multidisciplinary studies, if full value would be 
obtained from studies in political science or sociology.
A restatement of trends in 1973 clearly indicated the 
position of the social sciences in elementary social studies. The 
trend given top priority was, "There is wide agreement among all 
those concerned with the revision of the social studies curriculum 
that the program should include all the social sciences" (Hanna, 
Potter, and Reynolds, 1973:50; in addition see Chapin and Gross, 
1972:147).
Disciplines related to other factors. The literature reviewed 
contained extensive materials on other factors of importance in 
elementary social studies. On occasion the writings discussing 
those factors criticized emphasis on the disciplines (Rogers, 1969: 
73-74) or the separation into isolated disciplines (Rogers, 1974:46).
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However, the broader, deeper use of the social sciences was 
frequently cited as basic to the realization of the goals and aims 
of elementary social studies (National Council, 1971a:856, 857,
861-862:; Wesley, 1972:261).
Individualization of instruction in social studies received 
much attention (Rogers, 1967; for others see anthology by Howes,
1970). Rogers (Rogers, 1969:76) and Sloan (1966) recognized 
concepts and generalizations from the social sciences as desirable 
for a basic structure for individualized programs.
Inquiry, discovery, and inductive procedures were listed 
first among elements common to the new social studies (Chapin and 
Gross, 1972:11+7). Although some writers expressed fear that use of 
disciplines would evolve into high dependence on facts and rote 
memorization (Drummond, 1963:30), others saw the tested knowledge 
within the disciplines as an essential segment of the cyclic 
experiences of inquiry learning (Crabtree, 1966).
Dante wrote, concerning social issues orientation for social 
studies programs,
In the seventies with the focus on a social issues 
oriented program there will be an even greater need to 
bring all of the interrelationships between the social 
sciences into an interdisciplinary synthesis (Dante,
1973:188).
The delimitation of curriculum prompted remarks by writers in 
the field. Senesh (1968) urged utilization of the other areas of the 
social sciences in relation to an economic core. Anthony (1974) 
stressed the need for an interdisciplinary approach to match the 
wholeness of life.
Allen (1959) noted the use of ideas from the social 
sciences in the social studies contribution to the general social 
education of children. Drummond (1963) advocated the inclusion of 
economics, sociology, anthropology, and political science along with 
history and geography in order to provide sound educational 
experiences for children.
High (1963) defined the role of social studies in the 
elementary school with respect to life long goals as being around 
learnings from the social sciences.
What the elementary school child actually does in 
social studies, and what his teacher encourages, is to 
learn something of history, geography, anthropology, 
economics, and political science. From this information 
he may gain an appreciation of his heritage. He may be 
motivated to learn more about these things in later years, 
and he may develop a critical, thoughtful attitude in 
relation to life in general. He may even gain knowledge 
and become wise (High, 1963:^51).
DEVELOPMENT AND VALIDATION OF GENERALIZATIONS FROM 
THE SOCIAL SCIENCE DISCIPLINES
Mich of the literature reviewed by this researcher was 
centered around the development of generalizations from the social 
sciences for use in social studies programs and practical 
applications of those generalizations.
Value of Generalizations
An article by Jarolimek (1966) noted the increased 
utilization of concepts and generalizations as organizing schemes 
in attempts to overcome the increasingly difficult problem of an
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overwhelming fact-load in the social sciences. In addition to the 
size of the fact-load, Jarolimek mentioned problems of rapid 
increase in specific information, the speed with which such 
information becomes obsolete, the rate of forgetting specifics, and 
the difficulty of selecting facts for instruction. Lee (1974:42-43) 
also summarized the values of concepts and generalizations in 
organizing thought. The selection of a few basic concepts with 
broad application, then supporting them with specific subject matter, 
has been well received as a desirable basis for organization of social 
studies curricula (Jarolimek, 1966).
Use of Scholars in Formulation of Generalizations
The use of scholars in various disciplines to formulate 
lists of generalizations appropriate to their fields was an early 
step in establishing the kind of structure described by Jarolimek 
(Foshay, 1961). The California Study (California, 1961) involved 
representatives of each social science. They formulated a list of 
one hundred twenty generalizations which were synthesized into 
eighteen statements representative of the recurring ideas found in 
the original generalizations (Wehlage and Anderson, 1972; Jarolimek, 
1967:42).
The Charles E. Merrill Social Science Seminar Series was the 
result of a combination effort of social scientists who described 
their fields and listed generalizations and educators who applied 
the generalizations through specific suggestions for classroom use 
(Muessig and Rogers, 1965).
Other programs which identified generalizations by- 
discipline were: University of Minnesota, Project Social Studies
(West, 1965 and 1968); Wisconsin Conceptual Framework (Wisconsin,
1965? Wehlage and Anderson, 1972); Greater Cleveland Social Science 
Program (Jarolimek, 19&7; Capron, 1972a; Educational Research, 1971); 
and Uhiversity of Illinois (Leppert, 1965).
Generalizations in the Stanford Studies (Hanna and Lee, 1962) 
were organized around ten basic human activities. Generalizations 
from the social sciences were sorted and identified with the 
appropriate human activities. Over three thousand generalizations 
were identified in this work (Hanna and Lee, 1962; Wehlage and 
Anderson, 1972).
Utilization of generalizations which have a cross-discipline 
orientation were also noted in the following programs: Social Studies
Curriculum Center at Syracuse University (Wehlage and Anderson,
1972; Price, 1965; Larkin, 1973); Taba Social Studies Program 
(J. Davis, 1972b); Carnegie-Mellon University (Fenton, 19^7;
Wehlage and Anderson, 1972).
Experimental Studies Using Generalizations
Experimental studies by Greenblatt, Dodge, and Enyinnaya 
demonstrated the effectiveness of units based on generalizations.
Greenblatt (1963) found sixth grade students could form 
geographical generalizations when provided with rich experiences.
The experimental children also used more information in answering 
questions, and had fewer mistaken ideas than those of the control 
classes.
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Dodge (1966) compared the results of an American history class 
taught hy a teacher who selected key ideas and developed them with 
one taught by a teacher who emphasized facts and followed the 
textbook. The concept-generalization group showed statistically 
significant gains over the control group.
Enyinnaya (1973) found students in an upgraded, individualized 
teaching-learning situation were able to utilize economic learnings 
when taught by the concept teaching strategies of Hilda Taba.
Other Writings Regarding Generalizations
Many writers recognized the trend toward the use of concepts 
and generalizations in newer social studies programs (Fraser, 1965; 
Hunkins, 1966; Chapin and Gross, 1972).
Writers of textbooks for use in pre-service and in-service 
teacher education included lists of generalizations suitable for 
classroom use (Jarolimek, 1967:Wt-Wr and 1971:513-518; MLchaelis, 
1968:103-13^; Preston, 1968:110, 1^9, 185-186, 215).
Jarolimek1s Listing of Generalizations
John Jarolimek, in writing Social Studies in Elementary 
Education (1967), gave special emphasis to the importance of teachers 
having an in depth understanding of the social studies content for 
the grade to be taught, and an overall familiarity with the program 
(Ibid:28). Because many schools were using generalizations from the 
social sciences as an organizing base for social studies curricula 
(Ibid:38) he described the work in this area done by the California
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State Central Committee for Social Studies and mentioned the work of 
Wisconsin and Illinois, at the state level, and the Greater Cleveland 
Social Science Program (lbid:U3). Jarolimek appended to this book a 
sample listing of generalizations from the social sciences (lbid:M»4- 
Mt-7; also Jarolimek, 1971:513-518; and Appendix J of this volume).
This listing was organized by disciplines with nine or ten 
generalizations for each discipline. In compiling the generalizations 
Jarolimek utilized lists prepared and published by social scientists. 
Sources on which the material was based were: Report of the State
Central Committee on Social Studies (California, 1961), Social 
Studies in Transition: Guidelines for Change (Fraser and McCutcheon,
1965)j The Social Studies and the Social Sciences (Barelson, 1962),
A Conceptual Framework for Social Studies in Wisconsin Schools 
(Wisconsin, 1965), A Determination of Generalizations Basic to the 
Social Studies, (Billings, 1929)9 Teaching the Social Studies 
(Illinois, 1962), and "A Teaching Msdel for Culture Studies” (Walsh, 
1962).
In 1968 Doherty mentioned Jarolimek's listing of history 
generalizations (Doherty, 1968) and in 1970 Israel used the 
generalizations as a basis for analyzing fourth, fifth, and sixth 
grade social studies textbooks in use in the state of Mississippi 
(Israel, 1970).
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THE ROLE OP THE TEACHER Id IMPLEMENTATION OP 
SOCIAL STUDIES PROGRAMS
A significant portion of the literature reviewed dealt with 
the role of the classroom teacher in the implementation of the social 
studies program.
The Teacher as a Vital Factor in Social Studies
A 1971 publication by the National Council for the Social
Studies of "Standards for the Social Studies Teacher" began:
The social studies teacher faces a complex task in a
field that is becoming pedagogically unmanageable, and yet
has become increasingly important in the preparation of 
future citizens who must address themselves to the challenge 
and responsibilities of modern society (National Council,
1971b:8^7).
The writers of the document then briefly listed the need for 
social studies teachers to have some mastery of social science 
disciplines, knowledge of contemporary affairs and ability to 
develop inquiry skills in relation to social values and crucial 
social issues.
The difficulty of the task of the social studies teacher is 
compounded by the absence of an established pattern of continuity or 
sequence and the rather abstract nature of much of what is vital to 
the subject.
In view of these considerations the paper proceeded:
The teaching-learning act should be the center and the 
most important element in the entire educational enterprise.
The teacher is the key figure in creating and sustaining the 
intellectual and emotional climate needed in the classroom 
to achieve the goals of effective learning (National Council, 
1971b:847).
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These remarks summarized in a concise manner the views expressed 
concerning the role of the teacher in social studies.
An article by Bernice Wolfson was developed around the theme 
that the essential and critical veriable in the success of 
individualizing instruction is the teacher. In one approach the 
teacher is a diagnostician and prescriber, in another a consultant 
and manager of classroom environment. Wolfson concluded, "In the 
final analysis, the classroom teacher (supported by administration 
and parents) must translate his own values and goals into action" 
(Wolfson, 1966:33).
Kaltsounis (1968:699) noted the importance of the teacher in 
acceptance and implementation of new programs. This view wan supported 
in the research by Matula (1972) when assessing factors contributing 
to the willingness of elementary teachers to try innovations. The 
findings indicated teacher interest was more powerful than any other 
variable. Clegg further stated this point, "In the practical reality 
of things, it is ultimately the teacher who designs or develops the 
curriculum in the day-to-day interaction with students . . . ."
(Clegg, 1973:309). Ryan described teachers' mannerisms, procedures, 
and ways of dealing with students as the "hidden curriculum," equal 
in importance to the formal curriculum of concepts, ideas, and 
methods of inquiry (Ryan, 1973:679).
Rogers, writing particularly in regard to prepared programs 
such as those rising oxit of the sixties, said,
The key to their effectiveness will depend, however, 
upon the degree to which classroom teachers become free 
enough, flexible enough, spontaneous enough, and confident
hi
(emphasis in original enough to use materials and 
experiences in ways that recognize and take seriously some 
of the basic ideas about learning . . « (Rogers, VyjhihS).
Research studies which supported these views were rich in 
number and variety. Jeter (1972) found teachers of middle grades to 
discriminate in favor of "high" pupils in social studies both in the 
quality and quantity of teacher-pupil interactions. The findings led 
to the view that teachers "communicate differential performance 
expectations to different pupils."
Larson (1968) found obvious differences in the deviation from 
a system-wide curriculum between inner-city and outer-city primary 
teachers. Inner-city teachers of the Racine, Wisconsin, Unified 
School District Number One tended to omit more, add less, and have 
less extent of coverage than did their outer-city counterparts.
Silverman (1973) found a definite relation between a 
teacher’s positive attitude toward mankind and the degree of freedom 
given children in the class.
Rose (S. Rose, 1973) investigated the general education 
beliefs of pre-service social studies teachers in regard to social 
studies curriculum choices. The researcher found a tendency toward 
traditionalism— even among more progressive teachers. The findings 
by Rose had been observed by Jarolimek previously. In 1967 he wrote:
Tradition weighs heavily in the determination of 
subject matter for social studies. Teachers are likely to 
emphasize content that was stressed in their own education.
Subject matter that was never used and has been forgotten 
suddenly takes on great importance when the teacher enters 
the profession (jarolimek, 1967:^3-^) •
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Another statement "by Jarolimek indicated his feelings about 
the classroom teacher’s role in social studies curriculum choices.
To a very great extent teacher judgment is involved in 
selecting subject matter for the social studies. Even in 
cases where specific units are indicated by the curriculum 
guide, it is the teacher who makes the final decisions 
concerning the particular aspects of the topic that are to 
be emphasized. In the day-to-day work of the classroom, 
he is constantly making decisions relative to the importance 
of subject matter— giving priority to some dimensions of a 
topic, rejecting or depressing the importance of others, and 
so on (Jarolimek, 1967: Ml-)•
Factors Contributing to the Teacher Variable
Teacher preparation. The literature contained many references to the 
importance of teachers* backgrounds in the successful implementation 
of the newer ideas in social studies (Casteel, 1963; Patton, 1963; 
Sulyma, 1972; Carver and King, 197*0. Although some particular new 
programs realized success without specialized training (Greene, I966J 
Potterfield, 1966) other programs required specific preparation as a 
prerequisite to use (Central Connecticut, 1970; Link, 1971).
The quality of preparatory work was mentioned by Allen 
(Allen, 1963:198) and Davis (0. Davis, 1970:3*+3) who discussed the 
need for teachers experiencing inquiry learning and use, as well as 
knowledge, of processes appropriate to various disciplines. However, 
a consensus was not apparent as to how desirable changes could best 
be implemented.
Carlson (1972) noted the limited scope of social studies 
preparation among secondary teachers, apparent in the preponderance 
of history majors. Hoffman (1969), on the other hand, found previous
social science courses had little effect on the student's ability to 
identify appropriate generalizations from social studies related 
materials and Chandler (1966) found no correlation between elementary 
education majors' knowledge and hours of social science course work.
While Marsh (1973) found a negative correlation between 
social science course work at high school and college levels and 
positive attitudes toward inquiry, Flood (1973) found that an inquiry 
oriented methods course increased teacher's knowledge, reflective 
thinking, and ability to act on problems pertinent to social studies 
education.
Arters found prospective teachers in Tennessee had 
"substantial deficiencies in the understanding of factual data, 
concepts, and generalizations relevant to social problems and 
forces" (Arters, 1967). Chandler, however, in a study a year 
earlier, found prospective elementary teachers at the University of 
Tennessee generally competent in social studies (Chandler, 1966j Cox, 
Johnson, and Payette, 1968:568).
Recommendations for methods of improving teacher preparation 
program: were frequent.
Inn (1966) recommended the involvement of future teachers 
in planning experiences designed to achieve stated objectives, a 
weakness which she cited in her research.
Materials and strategy associated with Man: A Course of Study
were recommended for pre-service and graduate level study because of 
the teaching techniques which they exemplify (Central Connecticut, 
1970).
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Hodges (1973) reported the development of a multidisciplinary 
course in social sciences developed by cooperating faculty members 
at the University of Colorado.
Engelbourg (1970) described a prospective doctoral level 
program for the social studies educator in which the candidate 
would spend extra time in social science studies.
In-service education. While Kaltsounis agreed with the need for 
institutions which prepare future teachers to help close the gap 
between what is recommended and what is actually happening in 
classrooms, he also noted that this, alone, would not be sufficient.
A systematic effort is needed to develop one or more 
well-planned systems of inservice Jfcic3 education that 
will inspire teachers to seek change and make them 
capable to implement such a change with enthusiasm and a 
strong sense of mission (Kaltsounis, 1968:700).
Writings on in-service education did not reveal the mixed 
reactions apparent in regard to pre-service education.
Singleton (1971), Hulleman (1972), and Rask (1973) reported 
favorable results accruing from in-service programs in mathematics, 
science, and career education.
Quality in-service programs were defined as involving a 
maximum number of teachers in active experiences, utilizing the best 
available resources, and occuring during optimum learning times such 
as days or half-days of released teaching time (Jacobson, 1968; 
Jarolimek, 1970; Jones, 1968; Kleiman, 1972; Pottle, 1968; Schomburg, 
1968; Van Scotter, 1972).
McIntosh (1973) investigated the relationship of three types 
of in-service and pre-service training on the attitudes of sixth 
grade teachers toward the new social studies. Findings showed no 
one of the three types of pre-service or in-service training, nor 
any combination of them, sufficient to produce significant attitude 
changes. McIntosh did find other variables such as age and 
experience to be significantly different with responses favoring 
younger, less experienced teachers. Teachers in team or department­
alized classrooms were significantly more favorable than teachers in 
self-contained classrooms. Significant differences in attitude were 
also correlated to specific textbook programs used. Level of degree 
(bachelor's or master's) did not appear significant. McIntosh, like 
the other writers in the field, suggested changes in methods courses 
and in-service programs if efforts toward implementation of new 
programs were to be effective.
Other teacher variables. As observed by McIntosh (1973) age of 
teacher, experience, type of teaching situation, and textbook used 
were all variables of the teachers in the study which were of 
statistical significance in the manifestation of the factor under 
study.
Groupings of demographic data relative to teachers were 
common to research studies both in social studies and other subject 
matter. The occurrence of significant factors was not so common. A 
review of twelve studies revealed the frequent occurrence of sex, age, 
grade level taught, experience (in several variations), educational
attainment, semester hours in particular fields, recency of course 
work, and in-service programs as variables considered for 
analysis. They appeared fifty-five times within these studies, 
but were found to be statistically significant in only twelve cases. 
Other factors were found once or twice in the respective studies. 
Eight out of sixteen of this latter group were significant. The 
research did not support any particular variable as being significant 
consistently (Burks, 19&3; Conway, 196h; Gibson, 1968; Guedry, 1972; 
Happel, 1972; Haven, 1973; Hicks, 1968; Hurst, 1967; Johnston, 1963; 
Manning, 1972; O'Neil, 1971; Wall, 1972).
SUMMARY
The review of literature has shown the increased role of the 
social sciences in elementary social studies in recent years. It 
has also described the development and utilization of general ideas 
from the social science disciplines as a core of organization for 
subject matter. The importance of the classroom teacher in the 
implementation of such programs was noted. Factors affecting the 
ability of the teacher to successfully incorporate new programs 
included pre-service and in-service education. Other variables 
might also affect the teacher's actions though no trend was apparent 
from the literature.
Chapter 3
PROCEDURE
The determination of preferred patterns of social studies 
content among elementary teachers seemed most appropriately made 
through the use of a check-list questionnaire mailed to a large, 
representative sample of teachers. Mouly recognized the advantages 
of closed questionnaires in securing the type of information sought 
in this study. Through the questionnaire design it was possible to 
receive somewhat uniform responses from a large group of teachers 
representing a broad geographic area. The validity of the study was 
enhanced by access to a representative sample of the population and 
by the structured responses to the inquiry (Mouly, 1970:21+2-263).
DEVELOPMENT OF THE QUESTIONNAIRE
John Jarolimek presented, in his book Social Studies in 
Elementary Education, a list of "Organizing Ideas from the Disciplines" 
(jarolimek, 1967:kkk-kk7 and 1971:513-518). The statements presented 
under the subtitles of six disciplines of the social sciences were 
generalizations of major ideas from each discipline appropriate for 
inclusion in elementary social studies. The decision to utilize the 
ideas in the formation of a check-list to determine teachers' 
reactions to the social sciences was based on the representative
vr
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quality of the statements and the relative simplicity of the ideas 
when compared with other such listings. (See Appendix J)
Permission to use the ideas was sought (Appendix A) and was 
granted by Dr. Jarolimek in a letter an November 4, 1974. (See 
Appendix B)
The original list included fifty-eight generalizations. For 
purposes of this study the list was reduced to seven items from each 
of the six disciplines. Selection of items was based on uniqueness 
of the generalization to the discipline and simplicity of statement.
The selected generalizations were arranged in a Likert-type 
scale as described by Miller (1970:92-93). These were arranged in 
random sequence by chance selection for position. A five-point 
rating scale was attached which allowed respondents to indicate their 
willingness to include each generalization in their social studies 
programs. Scale positions were described as follows: (l) would be
most unlikely to include, (2 ) probably would not include, (3 ) no 
marked feeling for or against, (4) probably would include, (5) would 
be most likely to include.
The personal and professional data selected for inclusion in 
the questionnaire were:
1. Teaching assignment. The choices (K-2, 3-4, 5-6), 
frequently described as primary, intermediate, and upper elementary, 
were grouped accordingly. Respondents were also asked to indicate 
if they were in a departmentalized teaching situation. Those who were 
departmentalized were asked to specify the subject(s) taught. This
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latter portion was included as a check against teachers not teaching 
social studies.
2. Age group of teacher. The choices were divided into ten 
year spans with the exception of the younger teachers who were placed 
in an "under twenty-six" group. The distinction was made at this 
point because teachers of this age were more likely to have been 
exposed to Jarolimek's "Organizing Ideas from the Disciplines" and 
the greater emphasis on interdisciplinary social studies in their 
teacher education programs.
3. Years of teaching experience. The choices were divided 
into five year spans up to twenty years of experience. Twenty or 
more years were grouped in one group.
!+. Type of degree held. The choices for this item were 
intended to differentiate not only between levels of degree held but 
also between major studies for each degree. Respondents were asked 
to mark all degrees held. The options were: bachelor's with 
elementary education major, bachelor's with other education major, 
bachelor's with other major, master's with education major, master's 
with other major, master's degree plus thirty hours, specialist 
certification, a doctorate, and other (with a space for specifying 
what "other").
5. Approximate number of course work hours. The responses 
to this item specified the teacher's number of hours of work in each 
of the six social sciences and social studies methods. A blank was 
provided for "other" with space to specify such courses.
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6. Recency of study in social studies. In these questions 
the teachers were asked, to respond, to the recency of their course 
work, faculty study, and workshops and/or conferences in social 
studies. A distinction was made between studies occuring six or 
more years ago and more recent ones in an effort to separate 
experiences which might have included Jarolimek's work. In order to 
determine the extent such studies were related to responses to the 
disciplines "never" was also an option.
7. Organizing materials for social studies. Choices for 
this item included: state department curriculum guide(s), new state
department career-oriented curriculum guide(s), units of teacher's 
own selection, a principal text and/or manual (with indication of 
date of publication— before 1967* or 1967-1973), multiplicity of 
texts and/or manuals (with indication of date of publication as 
above), and other specific programs (with appropriate space to specify 
such a program). Teachers were asked to respond according to their 
primary source in planning social studies.
PRETESTING AND REVISION
The original form of the questionnaire (Appendix K; cover 
letter, Appendix H) was tested through the cooperation of 
Dr. J. J. Parker in a social studies methods course "Studies in the 
Teaching of Social Studies in the Elementary School" at Louisiana 
State University, Alexandria. All students in the class were graduate 
students though not all were actively teaching social studies at the
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elementary level. Twenty samples were completed, with time 
involvement of less than thirty minutes. Responses to the sample 
were very high with three persons assigning highest ratings to all 
items. A tendency toward higher ratings in the latter half of the 
generalizations was noted. The samples in which differentiation in 
responses appeared were carefully analyzed "by the researcher.
Written-in comments were given consideration and the following changes 
were made:
1. The numbering system for identifying items and responses 
was simplified.
2. Additional words of explanation were provided for clarity 
on personal and professional data items.
3. Directions for marking responses to generalizations were 
enlarged and the need for selectivity was stressed.
U. Generalization number k (a political science idea) was 
exchanged with generalization number k2 (an economics idea) to provide 
better balance among disciplines in the two halves of the scale.
A sample of the questionnaire, as revised, may be found in 
Appendix L.
METHOD OF SAMPLE SELECTION
A stratified random sample of approximately five hundred 
elementary teachers was designed in order to assure some balance from 
rural, urban, industrial, fanning, and various ethnographic regions 
within the State of Louisiana. A combination of information from the 
Congressional District Data Book, 93d Congress (Lerner, 1972) and
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the Louisiana Assessment of Educational Progress Sampling Frame 
(Louisiana, 1974a; also Appendix M of this volume) formed the "basis 
for the sampling.
According to population figures presented in the Data Book 
(Lerner, 1972) percentages of public school enrollment for each 
congressional district were determined. These percentages were 
applied to the tentative sample of five hundred and appropriate 
numbers of recipients for each congressional district were computed.
A figure of five hundred one teachers was obtained as shown by data 
in Table 1.
Table 1
Percentages of Public School Enrollment for Congressional 
Districts of Louisiana and Corresponding Numbers of 
Teachers Appropriate for Balanced Sampling
Congressional
Districts
Percent of State Public 
School Enrollment
Appropriate Number 
for Sample
I 11.62 58
II 9-93 50
III 12.15 61
IV 12.75 64
V 13.63 68
VI 12.97 65
VII 13.94 70
VIII 13.02 65
Totals 100.01 501
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The sixty-six school systems of the state were grouped 
according to the congressional district in which each was located.
Each school system was also assigned the group number designation as 
described by the Louisiana Assessment of Educational Progress Sampling 
Frame (Louisiana, 197^a; also Appendix M of this volume). These group 
numbers were indicators of the size of the system as shown in the 
data in Table 2. The data in Table 2 reveal the percent of public 
school population appropriate for each group size.
Table 2
Louisiana Assessment of Educational Progress Sampling Frame 
Group Number Designations, Descriptive Public School 
Populations, and Corresponding Percentages of 
Public School Enrollment
LaAEP Sampling 
Frame Designation
Population in 
Public Schools
Percent of State Public 
School Enrollment
SOpn* I 24,501 - up 45.58
SOP II 14,501 - 24,500 19.18
SOP H I 9,501 - 14,500 12.27
SOP 17 5,001 - 9,500 15.14
SOP V 0 - 5,000 7.82
++SOP = Size of Parish (Parish used here to indicate school
system)
Selection of particular systems proceeded in the following 
manner ("Size of Parish" is subsequently referred to as SOP):
1. All systems in SOP I were selected as representing over 
45 percent of the population in public schools.
2. Each of these seven systems was assigned a number of 
recipients in exact proportion to the percentage of public school 
population for the system.
3. The remaining number of recipients for each congressional 
district was obtained.
4. Congressional Districts I and H  were combined for 
computation in order to avoid splitting the metropolitan New Orleans 
area.
5. School systems from SOP II through SOP V were selected 
to complete the number needed for each congressional district.
Data in Table 3 list the names of school systems selected 
for the study arranged by congressional districts. The number of 
recipients designated for each system was also shown. Recipients 
were arranged in columns according to appropriate "Size of Parish" 
groupings. The data revealed that the assigned numbers of recipients 
totaled five hundred one. Two hundred twenty-eight (^5.51 percent of 
the sample) were from SOP I which represented 4-5.58 percent of the 
school population. Ninety-nine (19.76 percent of the sample) were 
from SOP H  which represented 19 .18 percent of the school population. 
Sixty-four (12.77 percent of the sample) were assigned from SOP III 
which represented 12.27 percent of the school population. Seventy 
(13.97 percent of the sample) were from SOP IV which represented 
15.14 percent of the school population. Forty (7 .9 8 percent of the 
sample) were from SOP V which represented 7*82 percent of the school 
population.
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Table 3
School Systems Selected for Survey Listed by Congressional 
Districts, with Numbers of Recipients Per System 
Arranged in "Size of Parish11 Groupings
Congressional 
Districts 
(Appropriate 
Number of 
Recipients)
Selected Parish 
or City School 
Systems
Size of Parish (System) Groupings 
from Louisiana Assessment of Edu­
cational Progress Sampling Frame
SOP I SOP II SOP III SOP IV SOP V
I ( 58) Orleans 61 _ _ .
Plaquemines - - - 8 -
II ( 50) Jefferson 39 - - - -
III ( 6 1) Terrebonne - *+3 - - -
St. Charles - - - 18 -
17 ( 6k) Caddo 31 - - - -
Bossier - 25 - - -
DeSoto - - - 8 -
V ( 6 8) City of Monroe - - 31 - -
Union - - - - Ik
Madison - - - - 12
LaSalle - - - - 11
VI ( 6 5) East Baton Rouge ko - - - -
Washington - - - 25 -
VII ( 70) Calcasieu 23 - - - -
Lafayette 17 - - - -
Vermilion - - 19 - -
Allen - - - 11 -
v m  ( 65) Rapides 17 - - - -
St. Landry - 31 - - -
Ascension - - Ik - -
West Feliciana ... I .... ~ ..-.1 — ....... 3
Totals (501) 228 99 6k 70 ko
Percent of Sample ^5.51 19.76 12.77 13.97 7.98
"^Percent of total school population
The 1973-74 Louisiana School Directory (Louisiana, 1973a) 
provided a comprehensive listing of schools within the state.
Schools in each school district were listed in alphabetical order. 
Using a table of random numbers (Mouly, 1970:187-188) the researcher 
numbered those schools containing one or more of the elementary 
grades, kindergarten through six.
Cooperation of the Louisiana State Department of Education 
was obtained through the state supervisor of social studies, 
(Appendixes C and D) Permission was given to utilize the 1974-75 
annual report from various systems to ascertain names of teachers 
at appropriate grade levels. A preliminary checking of schedules 
presented in the reports made it possible to eliminate many 
teachers not actually responsible for the teaching of social 
studies.
Entire faculties were selected wherever possible, after the 
consideration of the two criteria: the teacher must teach an
elementary grade (kindergarten through grade six), and; must be 
responsible for the teaching of social studies. When the number of 
teachers for a particular school system was approached, a table of 
random numbers (Mouly, 1970:187-188) was used to select individuals 
from faculties.
Annual reports for 1974-75 for three of the selected systems 
and for some individual schools were not available at the time 
selection of individual teachers was made. Information from the
1973-7^ annual reports was used as an indication of numbers of 
teachers in schools. Appropriate numbers of questionnaires were 
assigned for those schools.
Letters were mailed to superintendents of selected systems 
(Appendix E) requesting cooperation in the study. In no system was 
the requested cooperation denied.
COLLECTION OP DATA
Questionnaires (Appendix L) were mailed in groups to school 
principals with letters requesting cooperation in the distribution 
of questionnaires to individual teachers, in collection of completed 
questionnaires, and in the return of those forms. (Appendix F) 
Wherever possible names of teachers were inserted in the salutation 
of cover letters of the questionnaires (Appendix I) and lists of 
names were provided principals for their convenience. (Slightly 
different letters were sent principals of schools for which teachers' 
names were not available. Appendix G) Sixty-two schools were 
contacted.
Two weeks after the initial mailing postcards were sent to 
twenty-six principals from whom no returns had been received. One 
month after initial mailing, returns had been received from all but 
one school. At that time a second questionnaire was mailed in an 
individual envelope to each teacher -from whom no response had been 
received.
TREATMENT OF DATA
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Responses to the questionnaires were hand tabulated on 
master sheets by the researcher. Written-in responses were 
considered and fitted into proper categories where possible. Hours 
of course work in various subjects were grouped into three categories 
for each subject— no hours, one through six hours, and six hours.
Keys were used for grouping and totaling responses to each 
discipline by individual respondents.
Data from the master sheets were transferred to IBM code 
sheets. Programmers in the Department of Experimental Statistics 
at Louisiana State University transferred the information to computer 
cards.
Initial print-out forms revealed certain problem areas. 
Responses to type of degree held showed insufficient information for 
consideration of all types of degrees as originally planned. Data for 
this variable were regrouped into two categories— bachelor’s degree, 
and degree or certification beyond the bachelor's. Remaining portions 
of the data were divided into multiple models for treatment due to 
differing numbers of usable responses in various portions of the data.
Computation of means of scores assigned disciplines was 
performed by the computer as was a correlation of responses to 
disciplines. These data were utilized by the researcher in the 
application of the "t" test to rank order of preferences among means.
59
Analysis of variance was performed in five models by the 
computer. Model 1 included personal and professional variables: 
grade level assignment, age of teacher, teaching experience, type 
of degree held, recency of social studies methods, recency of 
faculty study in social studies, and attendance at workshops or 
conferences on social studies. Means among these variables were 
adjusted for computation of F values. Model 2 included variables of 
numbers of course work hours in various social sciences and social 
studies methods. Variables in Model 2 were adjusted for each other. 
Model 3 involved the variables of primary source for planning social 
studies. Models k and 5 analyzed data relative to date of publication 
of textbooks and/or manuals (sub-divisions of particular portions of 
Model 3). The F values for variance in Models 3» and 5 were 
computed from raw means.
DESCRIPTION OF SAMPLE
Returns were received from 382 teachers. This represented 
76.25 percent of the original sample. Responses were received from 
all selected schools. Fifty-seven returned questionnaires were not 
usable due to incomplete responses or because the teacher was not 
teaching social studies.
Of the 325 usable returns (68 .8 7 percent of the original 
sample) there were 133 kindergarten, first and second grade teachers, 
104 third and fourth grade teachers, and 88 fifth and sixth grade 
teachers.
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Sixty-eight teachers were under twenty-six years of age, 115 
were in the twenty-six through thirty-five age group, 79 were 
thirty-six through forty-five, k5 were forty-six through fifty-five, 
and 18 were over fifty-five.
Teachers with four or fewer years of experience prior to 
197^-75 comprised the largest experience group. One hundred eleven 
teachers— one third of the sample— fell into this category. Seventy 
teachers had five through nine years experience, 63 had ten through 
fourteen years experience, 35 had fifteen through nineteen years, 
and k£> had twenty or more years.
Responses to the type of degree information indicated a 
majority of teachers with "bachelor’s degrees in elementary education 
(263), as compared with 16 having other education majors, and 9 with 
something other than education as a major. Eleven teachers indicated 
multiple bachelor's degrees. Twenty-six did not indicate the type 
of bachelor's degree though possession of a bachelor's degree was 
implied by indication of a higher degree. Sixty-five of the 325 
teachers had master's degrees with education majors, six had master's 
degrees with other majors, and five had master's degrees implied 
but type was not stated. Seventeen teachers indicated a master's 
plus 30 hours, or other certification beyond the master's degree.
Most teachers had no hours of course work in anthropology or 
economics. History was found to be the most popular area, followed by 
geography, and political science. Over two thirds of the respondents
6l
had taken methods courses in social studies* Half of the respondents 
indicated having social studies methods within the last six years. 
Approximately one half had engaged in social studies faculty studies 
in the last six years, while an almost equal number had engaged in 
no social studies faculty study. Workshop or conference attendance 
in the last six years was almost equally divided— 159 respondents 
had attended workshops or conferences while 166 had not.
Almost I4.5 percent of the teachers indicated use of multiple 
sources for planning social studies either hy direct indication of 
"multiplicity of texts and/or manuals" or "by the marking of several 
alternatives on the questionnaire. Approximately 22 percent indicated 
the use of a principal text and/or manual. Thirteen percent used 
units of their own selection as the primary source for planning 
social studies. Only a few respondents indicated the use of 
particular programs not included on the questionnaire, and none of 
those programs was used extensively.
SUMMARY
A closed questionnaire was designed for the collection of 
data for this study. It consisted of two parts: personal and
professional data, and generalizations from social sciences to which 
respondents reacted according to willingness to include them in 
social studies.
The questionnaire was sent to a stratified random sample of 
elementary teachers of social studies in the State of Louisiana 
during the 197^-75 school year.
Responses from the questionnaires were computer programmed 
for means, correlations among responses to disciplines, analysis of 
variance, and demographic data.
Means and correlations were further utilized in the 
application of the "t" test for significance among differences in 
rank order of means of disciplines.
Chapter 4
PRESENTATION AND ANALYSIS OP DATA
The purpose of this chapter was to report and analyze all 
data pertaining to the relationships among the responses to the 
questionnaire by teachers in the sample population. Prom the sample 
of five hundred one, there were three hundred twenty-five usable 
responses, or 6^ .87 percent of the sample population.
Three types of analyses were applied to the data: simple
observation of responses, application of "t" test to rank order of 
means of responses within the total group, and analysis of variance 
among personal and professional data variables respective to each of 
the six disciplines.
DATA CONCERNING PATTERNS OP PREFERENCE
Simple observation of responses revealed the tendency of 
respondents to score each of the generalizations on the positive 
side of the "willingness to use” continuum. "No opinion" responses 
on all items by all teachers would have yielded a summed score of 
6825. Responses in either of the negative positions, by any respon­
dent would have yielded a summed score smaller than 6825. Responses 
in either of the positive positions by any respondent would have 
yielded a summed score larger than 6825. As shown in the data in
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Table U the summed scores for each discipline were larger than 6825, 
indicating responses on the positive side of the continuum.
This tendency to positive responses was also seen (in Table 
U) in the simple means of scores for each discipline. Chance or 
"no opinion" responses would have yielded a simple mean of twenty-one 
for each discipline. As shown in the data in Table 1+ all simple 
means of scores were greater than twenty-one, indicating a response 
more positive than chance and/or "no opinion" would have produced.
Table k
Responses to Disciplines by Recipients21 Expressed in 
Total Raw Scores and Simple Mean Scores
Discipline Total Raw Score Simple Mean Score
Anthropology 8625 26.5^
Economics 7673 23.61
Geography 8155 25.09
History 73^5 22.60
Political Science 7689 23.66
Sociology 7699 23.69
dumber of usable responses = 325
Intercorrelations of responses were computed and presented 
in tabular form in Table 5. All correlations were positive and 
denoted substantial to high relationships (Garrett, 1966:176). By 
linear interpretation of a table of levels of significance for
correlation coefficients (Garrett, 1966:201) significance at .05 and 
.01 levels of confidence were determined as .11 and .14, respectively, 
for a sample of 325. As correlations were greater than .11 or 
.14, they could he described as significant at the .05 and .01 levels 
of confidence.
Table 5
Intercorrelations of Responses to Disciplines and 
Responses to Other Disciplines
Discipline Economics Geography History
Political
Science Sociology
Anthropology .65** .67** .64** .64** .65**
Economics - .71** .69** .70** .64**
Geography - - .66** .63** .56**
History - - - .78** .67**
Political
Science - — — — .63**
Number of usable responses = 325
v y
Significant at the .01 level of confidence
In an effort to determine the significance of the differences 
between the means for the disciplines, they were placed in rank 
order, highest to lowest, and shown with means and standard deviations 
of means in Table 6.
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Table 6
Rank Order of Responses to Disciplines by Recipients2 with 
Corresponding Simple Mean Scores and Standard Deviations
Discipline Simple Mean Scores Standard Deviation
Anthropology 26.5^ If. 80
Geography 25.09 M 9
Sociology 23.69 5 .00
Political Science 23.66 6.39
Economics 23 .61 5.71
History 22.60 5.89
zNumber of usable responses = 325
Differences between the means were computed, and tested for 
significance by the "t" test. Results of the test were shown in 
Table 7* Of the fifteen possible combinations, twelve were found to 
be significant at the .01 level of confidence. Anthropology was 
significantly higher than geography, sociology, political science, 
economics, and history. Geography was significantly lower than 
anthropology, and significantly higher than sociology, political 
science, economics, and history. There were no significant 
differences between sociology and political science, sociology and 
economics, or political science and economics. These three 
disciplines, however, were significantly lower than anthropology and 
geography, and significantly higher than history. History was
significantly lower than anthropology, geography, sociology, political
science, and economics.
Table 7
Rank Order Matrix Showing Obtained "t" for Differences 
Between Disciplines as Revealed by Analysis 
of Simple Mean Scores
Discipline Geography Sociology
Political
Science Economics History
Anthropology 6 .5 9 ** 12.95** 10.29** 12.21** 15.15**
Geography - 5.38** If. 77** 6.73** 9.58**
Sociology - - .10
i—1on• 4.19**
Political
Science - - - .19 If. 42**
Economics - - - - 4.21**
Number of cases = 325
V Vi
Significant at .01 level of confidence
Rank order attached to the disciplines was consistent 
throughout the sub-groupings which were made as part of the analysis 
of variance study of the data. Out of fifty-four possible rank 
order listings, anthropology was first fifty-three times. (Among the 
group of teachers having had more than.six hours of anthropology— a 
group in which there were only two teachers— geography was ranked 
first with anthropology second.)
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Out of fifty-four cases, geography was ranked first one time; 
second, fifty times; and third, three times. Political science was 
ranked second, three times. In one case sociology tied geography in 
second place.
Fifty-one out of the fifty-four rankings put history in the 
lowest position; sociology was ranked lowest two times; political 
science, one time; and once political science was tied with history 
for lowest place.
The ratings by sub-groups from which these rankings were 
derived were read horizontally on Tables 8-2U.
DATA CONCERNING GENERAL PERSONAL AND PROFESSIONAL VARIABLES
Variables of personal and professional data were submitted to 
analysis of variance to determine significance. These variables 
were arranged into three groups for analysis and were treated as 
such.
The first group of variables included grade level taught, 
age of teacher, experience of teacher, type of degree held, recency 
of social studies methods course, recency of faculty study in social 
studies, and attendance at social studies workshops. In computing the 
F value for each set of variables, means were adjusted for each of 
the other six sets of variables. Raw means and F values from 
adjusted means were shown by sub-variables and by disciplines in 
Tables 8 through l4.
When the respondents were grouped according to grade level 
taught (as shown in data in Table 8 ), responses were found to differ 
significantly at the .0 1 level of confidence in anthropology, 
economics, geography, history, and political science. In these 
areas means of the scores were lowest among teachers of kindergarten, 
and grades one and two. Teachers of grades three and four responded 
the same or slightly lower than did teachers of grades five and six. 
In sociology the lowest mean was from primary teachers with teachers 
of grades three and four, and five and six having identical means. 
Differences among sociology means of scores were not significant 
when grouped by grade level taught.
Data noted in Table 9 showed respondents divided according 
to age groupings. A significance at the .05 level of confidence was 
revealed in the area of political science with the highest responses 
among older teachers. Although no other areas had differences great 
enough to be significant, responses were highest in all areas among 
teachers in the "k6-55" and "over 55" age categories.
Data revealed in Table 10 showed no significant differences 
in any discipline when teachers were grouped according to years of 
teaching experience. Teachers with twenty or more years of 
experience scored all disciplines higher than did teachers with less 
experience. Teachers with fifteen through nineteen years experience 
ranked anthropology, economics, geography, history, and political 
science higher than did teachers with less experience. However 
teachers of less than fifteen years experience assigned higher ratings
Table 8
Analysis of Variance Among Grade Level Taught Variables Respective to Each of the 
Six Disciplines Showing Simple Means of Scores and F Values as 
Determined from Adjusted8, Means
Grade Level Taught
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Political
Science Sociology
K, 1, 2 133 25.1+1 21.62 23.58 20.81+ 21.56 22.99
3, k 101+ 27.32 21+.66 25.89 22.88 23.63 21+.17
5, 6 88 27.32 25.36 26.1+3 21+.93 26.86 21+.17
Total Cases 325
F Value from Adjusted8, Means 1+.78** 12.85** 9*75** 12.91** 18.08** 1.1+6
aAdjusted for age, experience, degree held, recency of social studies methods, recency of 
faculty study in social studies, and attendance at social studies workshops,
^Significant at .01 level of confidence
o
Table 9
Analysis of Variance Among Age Level Variables Respective to Each of the
Six Disciplines Showing Simple Means of Scores and F Values as
Determined from Adjusted8, Means
Age Level
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Political
Science Sociology
Under 26 68 26.29 22.18 24.65 21.75 22.28 22.82
26 - 35 115 26. If 9 23.62 24.78 22.48 23.89 23.75
36 - 45 79 25.78 23.2if 24.48 22.46 22.99 23.30
46 - 55 45 27.80 25.67 26.98 24.33 25.78 24.71
Over 55 18 27.94 25.Mf 26.72 22.89 25.06 25.72
Total Cases 325
F Value from Adjusted8 Means .85 1.58 1.24 1.14 3.23* 1.77
8Adjusted for level taught, experience, degree held, recency of social studies methods,
recency of faculty study in social studies, and attendance at social studies workshops.
*Significant at .05 level of confidence
-o
H
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to sociology than did teachers of fifteen through nineteen years 
experience.
As shown in the data in Table 11 no significant differences 
were obtained when respondents were grouped according to type of 
degree held. Teachers with master’s (or greater) degrees responded 
in a more positive manner to anthropology, economics, geography, 
political science, and sociology. Teachers with a bachelor's 
degree only, responded more positively to history.
A study of responses to disciplines according to the variable 
of recency of social studies methods revealed no significant 
differences. As shown in the data in Table 12, when teachers were 
divided into sub-groupings (never having had social studies methods, 
social studies methods six or more years ago, or within last five 
years or currently) differences between the groups were very small.
No pattern was apparent among responses.
The data in Table 13 showed respondents grouped according to 
recency of faculty study in social studies. No significant differ­
ences were found among responses of teachers who had never had a 
faculty study in social studies, those who had had such a facility 
study six or more years ago, and those who had had, within the last 
five years, or were currently having such a faculty study. The 
responses to geography showed differences great enough to be 
considered "approaching significance" (approaching significance at 
a .07 level of confidence). Teachers never having had a faculty 
study in social studies gave the lowest score to geography, sis they 
did in every discipline. The group having had recent faculty studies
Table 10
Analysis of Variance Among Experience Variables Respective to Each of the
Six Disciplines Showing Simple Means of Scores and F Values as
Determined from Adjusted8, Means
Years of Experience
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Political
Science Sociology
0 - 4 111 26.1+9 22.83 24.59 22.28 23.42 23.41
5 - 9 70 26.27 23.61 24.93 22.24 23.38 23.74
10 - l4 63 25.78 23.43 24.63 22.46 23.14 23.78
15 - 19 35 26.63 21+.11+ 25.94 23.20 24.43 22.97
20 or Mere 1+6 28.01+ 25.33 26.52 23.65 24.76 24.72
Total Cases 325
F Value from Adjusted8, Means .62 .06 .21 .18 .74 .51
aAdjusted for level taught, age, degree held, recency of social studies methods, recency
of faculty study in social studies, and attendance at social studies workshops.
Table 11
Analysis of Variance Among Degree Held Variables Respective to Each of the
Six Disciplines Showing Simple Means of Scores and F Values as
Determined from Adjusted8, Means
Type of Number
Simple Means of Scores
Degree Held of Cases
Anthropology Economics Geography History
Political
Science Sociology
Bachelor 's 248 26.34 23.41 24.98 22.64 23.60 23.54
Beyond Bachelor's 77 27.17 24.26 25.45 22.47 23.84 24.16
Total Cases 325
F Value from Adjusted8, Means 2.35 .87 .84 .19 .00* .92
aAdjusted for level taught, age, experience, recency of social studies methods, recency of 
faculty study in social studies, and attendance at social studies workshops.
xActual F value to five places: .00015
Table 12
Analysis of Variance Among Recency of Social Studies Methods Variables Respective
to Each of the Six Disciplines Showing Simple Means of Scores
and F Values as Determined from Adjusted9, Means
Recency of Social
Simple Means of Scores
Studies Methods 
Course
Number 
of Cases Anthropology Economics Geography History Political
Science
Sociology
Never 3^ 26.50 23.53 25.32 23.00 2U .29 23.1414
6 or More Years 135 26.52 23.142 25.31 22.2^ 23.26 23.33
1 - 5  Years or 
Currently 156 26.56 23.79 2^.85 22.82 23.86 214.06
Total Cases 325
F Value from Adjusted9, Means .12 1.49 .60 1.06 1.97 1.53
aAdjusted for level taught, age, experience, degree held, recency of faculty study in
social studies, and attendance at social studies workshops.
gave the highest scores to geography, and also to anthropology, 
history, and sociology. Teachers who had had faculty studies more 
than six years ago gave economics and political science the highest 
ratings those disciplines received.
Data revealed in Table lU showed no significant differences 
between responses of teachers who had attended social studies 
workshops or conferences in the last six years, and those who had 
not. In all disciplines the teachers who had attended gave higher 
scores than teachers who had not, and in the area of economics, the 
difference was "approaching significance" (approaching significance 
at a .09 level of confidence).
DATA CONCERNING HOURS OF COURSE WORK IN SOCIAL SCIENCES 
AND SOCIAL STUDIES METHODS
The second grouping of variables were those having to do with 
hours of course work in each of the disciplines and social studies 
methods. For this portion of the study there were three hundred 
twelve usable returns, or 62.28 percent of the original sample. The 
results of analyses of variance for this grouping were presented in 
Tables 15-21.
Each discipline, as well as social studies methods, was 
sub-divided into three parts: teachers having had no hours in the
subject, teachers having had one to six hours in the subject, and 
teachers having had more than six hours. In computing the F value 
for each of the subject areas, means were adjusted for each of the 
other six subject area variables. Raw means and F values from 
adjusted means were presented in Tables 15-21.
Table 13
Analysis of Variance Among Recency of Facility Study on Social Studies Variables
Respective to Each of the Six Disciplines Showing Simple Means of
Scores and F Values as Determined from Adjusted8, Means
Recency of Faculty Number
Simple Means of Scores
Study in Social 
Studies
of Cases
Anthropology Economics Geography History
Political
Science Sociology
Never 138 25.96 22.61 24.21 22.01 23.10 23.28
6 or More Years 36 26.92 24.64 25.58 22.94 25.31 23.61
1 - 5  Years or 
Currently 151 26.97 24.28 25.78 23.05 23.77 24.09
Total Cases 325
F Value from Adjusted8, Means 2.13 1.43 2 .6l+ .56 1.29 .39
aAdjusted for level taught, age, experience, degree held, recency of social studies
methods, and attendance at social studies workshops.
+Approaching significance (.07)
3
Table lb
Analysis of Variance Among Attendance at Social Studies Workshops Variables
Respective to Each of the Six Disciplines Showing Simple Means of
Scores and F Values as Determined from Adjusted8, Means
Attendance at Social 
Studies Workshop in 
Last 6 Years
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Political
Science Sociology
Yes 159 26.62 2l*.!*-8 25.62 23.21 2l*.12 2l*.20
No 166 26.1*6 22 .78 24.59 22.02 23.22 23.20
Total Cases 325
F Value from Adjusted8, Means .03 2.89+ 1.31 1.07 .38 .99
aAdjusted for level taught, age, experience, degree held, recency of social studies 
methods, and recency of faculty study in social studies.
j.
Approaching significance (.09)
When respondents were grouped according to course work hours 
in anthropology, as shown in Table 15 differences were not found to 
be significant. Geography had differences of means great enough to 
be considered "approaching significance" (approaching significance 
at a .06 level of confidence). Teachers with one to six hours in 
anthropology gave geography the highest rating, while teachers having 
had no anthropology gave the lowest rating to geography. In all 
other cases the group having one to six hours in anthropology gave 
highest ratings, teachers having over six hours in anthropology 
course work gave the lowest, (it should be noted here that only two 
persons comprised the sample of teachers having more than six hours 
in anthropology.)
Data in Table 16 showed respondents divided according to 
hours of course work in economics. No significance was found among 
differences. Teachers having had one to six hours of economics gave 
higher ratings to every discipline than did either of the other two 
groups. Teachers having had more than six hours of economics gave 
the lowest ratings to each discipline, except economics, which 
received its lowest rating from teachers who had had no economics 
course work, (it should be noted here that only eight persons made 
up the sample of teachers having more than six hours in economics.)
Data revealed in Table 17 shewed no significant differences 
in any discipline when teachers were grouped according to hours of 
course work in geography. Teachers with one to six hours of course 
work in geography gave the highest ratings in anthropology, economics,
Table 15
Analysis of Variance Among Hours of Course Work in Anthropology Variables
Respective to Each of the Disciplines Showing Simple Means
of Scores and F Values as Determined from Adjusted8, Means
Simple Means of Scores
Hours of Course 
Work in Anthropology
Number 
of Cases
Anthropology Economics Geography History
Folitical
Science Sociology
None 288 26.50 23.^3 2^.93 22.57 23.U8 23.58
1 - 6 22 27.59 26.00 27.50 22.59 25.11+ 21+.82
More than 6 __2 22.50 20.50 25.00 16.50 20.50 22.00
Total Cases 312
F Value from Adjusted^ Means 1.11 2.26 2.79+ .80 .79 .75
aAdjusted for hours of course work in economics, geography, history, political science,
sociology, and social studies methods.
+Approaching significance (.06)
Table 16
Analysis of Variance Among Hours of Course Work in Economics Variables Respective to
Each of the Six Disciplines Showing Simple Means of Scores and F Values
as Determined from Adjusted8, Means
Hours of Course 
Work in Economics
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Folitical
Science Sociology
None 199 26. 45 23.29 25.09 22.42 23.35 23.61
1 - 6 105 26.76 24.14 25.29 22.91 24.27 23.95
More than 6 8 26.25 23.88 23.38 20.38 20.38 21.00
Total Cases 312
F Value from Adjusted8 Means .05 .52 M .42 1.45 1.53
aAdjusted for hours of course work in anthropology, geography, history, political science,
sociology, and social studies methods.
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geography, and sociology. Teachers with no hours of course work in 
geography rated history and political science higher than did the 
other two groups. Teachers with more than six hours of geography 
gave lowest ratings to all subjects except geography, which received 
its lowest rating from teachers who had had no course work in 
geography.
As shown in the data in Table 18 no significant differences 
were obtained when respondents were grouped according to number of 
hours of course work in history. Two subjects reflected differences 
great enough to be considered "approaching significance": political
science (approaching significance at a .0 7 level of confidence) and 
sociology (approaching significance at a .06 level of confidence). 
Teachers having had no history gave highest ratings to all disciplines. 
Teachers having had one to six hours of history rated geography, 
history, and political science lowest; teachers having had more than 
six hours of history rated anthropology, economics, and sociology 
lowest.
A study of responses to disciplines according to the number 
of hours on course work in political science revealed significant 
differences at the .05 level of confidence for economics, political 
science, and sociology, as shown in data found in Table 19. In all 
cases teachers having more than six hours of course work in political 
science gave highest ratings. Lowest ratings were given by teachers 
having one to six hours in political science, with the exception of 
history which received lowest rating by teachers with no hours in 
political science.
Table 17
Analysis of Variance Among Hours of Course Work in Geography Variables Respective to
Each of the Six Disciplines Showing Simple Means of Scores and F Values
as Determined from Adjusted8, Means
Hours of Course 
Work in Geography
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Political
Science Sociology
None 39 26.33 23.49 24.31 23.00 24.15 23.64
1 - 6 231 26.77 23.63 25.29 22.65 23.56 23.77
Mere than 6 J +2 25.57 23.1+8 24.88 21.45 23.14 23.05
Total Cases 312
F Value from Adjusted8, Means 1.22 .45 1 .11 .47 .07 .69
aAdjusted for hours of course work in anthropology, economics, history, political science,
sociology, and social studies methods.
Table 18
Analysis of Variance Among Hours of Course Work in History Variables Respective to
Each of the Six Disciplines Showing Simple Means of Scores and F Values
as Determined from Adjusted8, Means
Hours of Course 
Work in History
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Political
Science Sociology
None 18 27.56 25.67 26.39 25.06 26.56 25.50
1 - 6 122 26.87 23.79 21+.83 22.32 23.20 23.9^
More than 6 172 26.22 23.21+ 25.18 22.1+2 23.5^ 23.27
Total Cases 312
F Value from Adjusted8, Means 1.35 1.69 1.90 2.65+b 2 .89+c
aAdjusted for hours of course work in anthropology, economics, geography, political
science, sociology, and social studies methods.
+Approaching significance b(.07) c(.06)
Table 19
Analysis of Variance Among Hours of Course Work in Political Science Variables Respective
to Each of the Six Disciplines Showing Simple Means of Scores and F Values
as Determined from Adjusted3, Means
Hours of Course 
Work in Political 
Science
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Political
Science Sociology
None 79 26.1+9 2U .16 25.37 22.1+3 23.1+6 23.77
1 - 6 209 26.1+7 23.18 21+.89 22.50 23.39 23.1+1+
More than 6 2k 27.1+2 25.33 26.17 23.13 25.67 25.21
Total Cases 312
F Value from Adjusted3, Means 1.57 3.78* 1.90 .9k 2 .96* 3.22*
aAdjusted for hours of course work in anthropology, economics, geography, history,
sociology and social studies methods.
Significant at .05 level of confidence
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Data in Table 20 showed respondents grouped by number of 
course work hours in sociology. No significant differences were 
obtained from that data. Sociology, howeyer, had differences large 
enough to be considered "approaching significance" (approaching 
significance at a .07 level of confidence). Teachers having one to 
six hours of course work in sociology assigned highest values.
Teachers with more than six hours in sociology gave lowest ratings 
in all areas except sociology. Teachers who had no sociology gave 
the lowest ratings to sociology generalizations.
Data revealed in Table 21 showed no significant differences 
among responses of teachers grouped by number of course work hours 
in social studies methods. The groups having highest means of 
scores in all areas were teachers with one to six hours of social 
studies methods. Teachers having more than six hours of social 
studies methods gave lowest ratings in anthropology, geography, 
history, and political science. Teachers reporting no social studies 
methods courses gave lowest value to economics and sociology.
DATA CONCERNING PRIMARY SOURCE FOR PLANNING 
SOCIAL STUDIES
The third grouping of variables were those concerned with 
the teachers’ primary source for planning social studies. Only two 
hundred eight responses were usable in this section, or 1+1.52 percent 
of the original sample. Because of this, groupings within the 
variables were very small. It should also be noted that the F values 
shown in Tables 22, 23, and 2b were computed from simple means, they
Table 20
Analysis of Variance Among Hours of Course Work in Sociology Variables Respective to
Each of the Six Disciplines Showing Simple Means of Scores and F Values
as Determined from Adjusted8, Means
Hours of Course 
Work in Sociology
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History Political
Science Sociology
None 119 26.03 23.13 24.77 22.30 23.14 22.88
1 - 6 170 27.04 24.09 25.46 22.85 24.14 24.16
More than 6 23 25.65 22.35 24.30 21.35 21.70 23.96
Total Cases 312
F Value from Adjusted8, Means 1 .80 1.37 .70 .37 1 .81 2.65+
aAdjusted for hours of course work in anthropology, economics, geography, history,
political science, and social studies methods.
+Approaching significance (.07)
Table 21
Analysis of Variance Among Hours of Course Work in Social Studies Methods 
Variables Respective to Each of the Six Disciplines Showing 
Simple Means of Scores and F Values as Determined 
from Adjusted8, Means
Hours of Course 
Work in Social 
Studies Methods
Number 
of Cases
Simple Means of Scores
Anthropology Economics Geography History
Political
Science Sociology
None 63 26.56 22.65 24.68 21.81 23.32 23.11
1 - 6 230 26.60 23.89 25.36 22.80 23.75 23.84
More than 6 25.95 23.16 23.53 21.63 22.37 23.26
Total Cases 312
F Value from Adjusted8, Means .03 1.03 1.04 .61* .**5 .13
aAdjusted for hours of course work in anthropology, economics, geography, history, 
political science, and sociology.
were not adjusted for each other, nor were they adjusted for course 
work variables, or variables of personal and professional nature.
Data in Table 22 showed respondents grouped according to 
primary source for planning social studies. Significant differences 
were found in anthropology, economics, geography, and history at the 
.01 level of confidence, and political science at the .05 level of 
confidence. Highest ratings were given anthropology, economics, 
history, and sociology by the group using state department curriculum 
guides. Highest rating was given geography by the group of teachers 
using a multiplicity of texts and/or manuals, and highest rating was 
given political science by the group vising a principal text and/or 
manual. Lowest ratings were given by the group vising units of 
their own selection in all disciplines except sociology. The group 
assigning sociology the lowest rating were teachers using the new 
state department career-oriented guides.
Subsequent analyses were run for two of the sub-divisions of 
the primary sources for planning social studies— principal text and/or 
manual, and multiplicity of texts and/or manuals— to ascertain 
significance of date of publication of texts and/or manuals on 
responses to disciplines. Each of these two samples was quite 
small because they were drawn from greatly reduced samples.
Data in Table 23 showed the analysis of variance of responses 
to disciplines by seventy-one teachers who listed a principal text 
and/or manual as a primary planning source. As shown the responses 
were grouped by publication date before 1967 or from 1967-1973. No
Table 22
Analysis of Variance Among Primary Source for Planning Social Studies Variables
Respective to Each of the Six Disciplines Showing Simple Means of Scores
and F Values as Determined from Simple Means
Primary Source Number
Simple Means of Scores
for Planning 
Social Studies
of Cases
Anthropology Economics Geography History Political
Science Sociology
State Department 
Curriculum Guide(s) 6 29.67 26.50 25.67 23.67 22.83 24.67
New State Department 
Career-Oriented 
Curriculum Guide(s) 13 26.5^ 21.23 23.15 20.46 21.i»6 22.08
Local Curriculum 
Guide(s) 27 26.44 23.52 24.89 23.04 23.70 24.44
Units of Own 
Selection 5*+ 23.76 20.69 22.33 19.83 21.09 22.33
A Principal Text 
and/or Manual 73 27.34 25.41 26.15 23.58 25.07 24.05
Multiplicity of Texts 
and/or I^ tnuals 35 27.57 24.17 26.66 23.37 24.40 24.03
Number of Cases 208
F Value from Simple Means 5.28** 5.29 5.28** 3.23 2.79* 1.37
ft ft
Significant at .01 level of confidence
*
Significant at .05 level of confidence
differences were found to be significant. Political science did 
have a difference great enough to be described as "approaching 
significance" (approaching significance with a .07 level of 
confidence). Teachers using a principal text and/or manual as their 
primary source for planning social studies rated anthropology, 
geography, history, and political science higher. Economics and 
sociology were rated higher by those losing sources with more recent 
publication dates.
As shown in data in Table 2k, no significant differences 
were found between responses of groups using a multiplicity of texts 
and/or manuals in respect to date of publication of such materials. 
Only thirty-one responses were usable, thus the group of teachers 
using texts and/or manuals published before 1967 contained only four 
members. Higher ratings were given anthropology and geography by 
teachers using materials published before 1967. Economics, history, 
political science, and sociology were rated higher by teachers 
utilizing materials published from 1967 through 1973*
SUMMARY
A resume of the data presented in this chapter revealed that:
1. Responses to generalizations tended to the positive side 
of the "willingness to use" continuum.
2. Responses were higher than simple chance occurrence 
and/or "no opinion" would have produced.
3. All intercorrelations of responses were positive and 
significant at the .01 level of confidence (Table 5).
Table 23
Analysis of Variance Among Date of Publication Variables for Principal Text 
and/or Manual Used as Primary Source for Planning Social Studies 
Respective to Each of the Six Disciplines Showing Simple Means 
of Scores and F Values as Determined from Simple Means
Date of Publication Number
Simple Means of Scores
of Principal Text 
and/or Manual
of Cases
Anthropology Economics Geography History PoliticalScience Sociology
Before 1967 26 27.81 25.38 26.15 24.00 26.62 21+.01+
1967 - 1973 hi 26.98 25.51 25.96 23.38 21+.00 21+.09
Total Cases 71
F Value from Simple Means .67 .01 .03 .19 3.^1+ .00*
+Approaching significance (.07)
xActual F value to five places: .00181+
Table 24
Analysis of Variance Among Date of Publication Variables for Multiplicity of Texts 
and/or Manuals Used as Primary Source for Planning Social Studies Respective 
to Each of the Six Disciplines Showing Simple Means of Scores 
and F Values as Determined from Simple Means
Simple Means of Scores
Date of Publication Number
of Multiplicity of 
Text and/or Jfenuals
of Cases
Anthropology Economics Geography History
Political
Science Sociology
Before 1967 k 28.25 23.25 27.25 21.25 22.00 22.50
1967 - 1973 27 27.52 24.1* 26.63 23.74 24.52 24.07
Total Cases 31
F Value from Simple Means .08 .16 .07 .64 .46 .26
k. Twelve of fifteen differences among means of scores for 
disciplines were found to be significant at the .01 level of 
confidence. Anthropology was significantly higher than every other 
subject. Geography was significantly lower than anthropology, but 
significantly higher than economics, political science, sociology, 
and history. No significant differences were found among economics, 
political science, and sociology. History was significantly lower 
than all other disciplines (Table 7).
5. Rank order of disciplines was quite consistent 
throughout all fifty-four sub-groupings of the respondents (grouped 
and sub-grouped for analysis of variance) as shown by reading the 
data horizontally in Tables 8-2^. The most frequent rank order 
listed anthropology highest, geography second, and history last. 
Economics, political science, and sociology fluctuated, but were 
never rated highest. In only four instances was one of these three 
rated in second position, and in only three instances was one of 
them rated in lowest position.
6. Data in Tables 8-14 showed the responses to disciplines 
when subjected to analysis of variance for certain personal and 
professional data. F values were computed from adjusted means to 
determine significance. Of these data grade level taught revealed 
significant differences at the .01 level of confidence in 
anthropology, economics, geography, history, and political science 
(Table 8 ). Age of teacher was significant at the .05 level of 
confidence in respect to political science (Table 9)*
7. Data in Tables 15-21 revealed analysis of variance, by 
disciplines, according to the number of hours of course work in each 
discipline and social studies methods. F values were computed from 
means adjusted for other course work variables. Differences were 
found to be significant at the .05 level of confidence among the 
hours of course work in political science (Table 19) as regarded 
economics, political science, and sociology.
8. Data from Tables 22, 23, and 2k provided information 
regarding primary source of planning social studies. Significant 
differences at the .0 1 level of confidence were found (for a 
greatly reduced sample) for anthropology, economics, geography, and 
history; and at the .05 level of confidence for political science. 
These means were not adjusted with any other factors in computing 
the F value to determine significance.
Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
SUMMARY
The purpose of this study was to determine preferred patterns 
of social studies content as indicated by elementary school teachers. 
The study was particularly concerned with teachers' inclusion of 
content from social science disciplines. A stratified random 
sampling of five hundred one teachers of elementary grades, 
kindergarten through six, teaching in the State of Louisiana during 
the 197U-75 school year was surveyed. Usable returns were received 
from three hundred twenty-five individuals, or 6^ .87 percent of the 
sample population.
The survey instrument consisted of two portions. The first 
part ascertained personal and professional data which included grade 
level taught, age of teacher, teaching experience, type of degree 
held, recency of methods courses and faculty studies in social 
studies, attendance at social studies workshops or conferences, 
course work in the social sciences and social studies methods, and 
primary source for planning social studies. The second part contained 
a list of generalizations from a list of "Major Organizing Ideas from 
the Disciplines" by John Jarolimek (l967:*M-¥*7; 1971:513-518).
Seven ideas from each of the disciplines (anthropology, economics,
96
97
geography, history, political science, and sociology) were presented 
in random sequence. Teachers were asked to indicate, on a Likert- 
type scale, their willingness to include each idea in their social 
studies programs. Scale positions were assigned numerical values, 
higher numbers corresponding with increased willingness to include 
the idea.
Responses to each of the six disciplines were determined by 
summation of responses to related generalizations. Scores for 
disciplines were utilized for statistical analysis. Data were 
analyzed by application of the "t" test to rank order of means of 
scores within the total group, and analysis of variance among 
personal and professional variables respective to each discipline.
CONCLUSIONS
Within the framework of this study the data seemed to Justify 
the following conclusions:
1. The null hypothesis— there will be no significant 
difference between the responses of respondents and the expected 
chance distribution of preferred patterns of social studies content 
as indicated by elementary school teachers— was rejected at the .01  
level of confidence in regard to differences favoring anthropology 
over geography, anthropology over sociology, anthropology over 
political science, anthropology over economics, anthropology over 
history, geography over sociology, geography over political science,
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geography over economics, geography over history, sociology over 
history, political science over history, and economics over history.
The null hypothesis was accepted in regard to sociology and 
political science, sociology and economics, and political science 
and economics.
The consistency of rank rating throughout the sub-groupings 
of personal and professional data, utilized for analysis of variance, 
was very high. Preferred rank order was: first, anthropology;
second, geography; third, fourth, and fifth fluctuated among sociology, 
political science, and economics; and last, history.
2. The null hypothesis— there will be no significant 
differences between the responses of respondents and the expected 
chance distribution when grouped according to variables of personal 
and professional data— was rejected: at the .01 level of confidence
for level of teaching assignment as regarded, anthropology, economics, 
geography, history, and political science; at the .05 level of 
confidence for age of teachers as regarded political science. It 
was accepted in all other cases.
Teachers of kindergarten and grades one and two assigned 
lowest scores in all subject areas. Teachers of grades three and 
four gave ratings equal to, or slightly lower than, those given by 
teachers of grades five and six:.
A tendency toward higher ratings was found among older 
teachers, more experienced teachers, teachers with more than 
bachelor's degrees, most recent facility study in social studies, and
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teachers attending workshops or conferences in social studies in the 
last six years.
3. The null hypothesis— there will he no significant 
difference between the responses of respondents and the expected 
chance distribution when grouped according to number of course work 
hours in the social sciences and social studies methods--was rejected 
at the .0 5 level of confidence for hours of course work in political 
science as regarded economics, political science, and sociology. It 
was accepted in all other cases.
There was a tendency among teachers with one to six hours of 
course work in the various disciplines and social studies methods to 
give higher ratings. This was borne out for all disciplines with 
respect to course work in anthropology, economics, sociology, and 
social studies methods, and in four out of six disciplines with 
respect to course work in geography. There was little indication 
that increased course work in a discipline produced more positive 
responses toward that discipline. Only in political science was 
the highest value assigned to the subject by teachers having more 
than six hours of course work in the subject.
1+. The null hypothesis— there will be no significant 
differences between the responses of respondents and the expected 
chance distribution when grouped according to primary source for 
planning social studies— was rejected at the .01 level of confidence 
as regarded anthropology, economics, geography, and history; and at 
the .05 level of confidence as regarded political science. It was
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accepted as regarded sociology. Date of publication of texts and/or 
manuals was found not significant.
Lowest means of scores occurred in all subjects for the 
group of teachers indicating units of their own selection as primary 
source for planning social studies.
RECOMMENDATIONS
1. Prospective teachers should be encouraged to study more 
broadly in the social sciences. Expansion of social science course 
work to more than one or two disciplines should be encouraged.
2. Expanded use should be made of social studies faculty 
studies, workshops, and conferences for the continual updating of 
social studies programs.
3. Elementary teachers should be encouraged to pursue formal 
programs of study which exceed the bachelor's degree.
4. Further study should be undertaken to determine if 
preferred patterns of social studies content are more markedly 
influenced by the teacher factor of grade level taught or the 
organizational factor of primary source for planning social studies.
5. Additional study should be made to determine the cause 
and appropriate remediation for primary and kindergarten teachers'
v
tendency toward less positive responses to inclusion of a range of 
social sciences within their social studies programs.
6. Further study is indicated to determine actual classroom 
practices in regards to inclusion of social sciences in the 
curriculum.
7. A corollary study should be undertaken to determine 
elementary teachers’ reactions to content of social sciences when 
the disciplines are identified by name.
8. Replication of this study in other areas or states 
should provide needed information on the uniqueness or universality 
of the findings of this study.
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APPENDIX A
620 Nelson Drive
Baton Rouge, Louisiana 70308
October 21, 197*1
Dr. John Jarollmek 
The Macmillan Company 
866 Third Avenue 
New York, New York 10022
Dear 31r:
In 1967 and again In 1971 your text 3oolal Studies In 
Elementary Education Included the list "Organizing Tcleae 
(“rora the Disciplines." (Fourth Edition, 1971, pages 51<»- 
519) I would like to have permission to use that list 
for dissertation research.
I am a doctoral candidate In elementary education at 
Louisiana State University. The research which I have 
proposed will be a survey In which elementary teachers 
In Louisiana will be asked certain personal and professional 
data and to react to generalizations from your list. The 
purpose of the study will be to discover whether those 
teachers select ideas from the six social sciences Included, 
or If they limit their selection to one or two disciplines. 
The findings should give us some useful Information for 
both pre-service and In-service teacher education In 
Louisiana.
It will be necessary for me to duplicate your list both 
for the survey, which will be sent to some five hundred 
teachers, and In the dissertation Itself.
I will be pleased to share the results of my findings with 
you If you so desire.
Thank you for your cooperation In this matter.
Sincerely,
Mrs. Emily L. Elliott
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APPMDIX B
UNIVERSITY OF WASHINGTON
SEATTLE, WASHINGTON 98195
College o j Education November 4 , 1974
Mrs. Emily L. E llio tt
620 Nelson Drive
Baton Rouge, Louisiana 70808
Dear Mrs. E llio tt :
This 1s 1n response to your le tte r  of October 21, 1974, 1n which 
you request permission to use material from pages 514 to 519 of the 
fourth edition of my text Social Studies 1n Elementary Education In 
connection with your doctoral dissertation research. You certainly  
do have my permission to use that material In the way you describe.
As Is explained on page 513, I relied on a variety of sources in 
formulating those generalizations. Therefore, 1t might be a good 
Idea for you to acknowledge those sources 1n the report o f your 
research.
I am sending a copy of your le tte r  and this le tte r to Mr. Lloyd 
C. Chilton, Executive Editor In the College Department at Macmillan 
to a le rt him to your use of this material. Although I see no problem 
from the publisher's point of view, 1f there Is one he w ill be In 
touch with you.
Yes, I would be Interested In receiving a copy o f an abstract 
of your study or a summary of your findings.
Every good wish.
JobiK'd
Cordially
Professor of Education
JJ:Jk
cc: Mr. Lloyd C. Chilton, Jr
APPENDIX C
620 Nelson Drive
Baton Rouge, Louisiana 70808
November 12, 197b
Mr. Louis Nicolosl
Supervisor, Social Studies
Louisiana State Department of Education
Post Office Box bbo6b
Baton Rouge, Louisiana 7080**
Dear Sir:
I am a doctoral candidate In elementary education at Louisiana State 
University. For the purposes of dissertation research 1 am proposing 
a survey of elementary school teachers of social studies within the 
state of Louisiana. The population for the study will be a stratified 
random sampling of elementary teachers who are responsible for social 
studies Instruction during the school year 197**-75. The purpose of 
the study will be to determine If teachers, when confronted with gen­
eralizations from six fields of the social studies, will select from 
all content areas or will limit their selections to one or two fields. 
The preferences of the teachers will be related to certain profes­
sional and personal data for more detailed analysis. The findings 
should give us some useful Information for both pre-service and in- 
service teacher education In Louisiana.
I would appreciate your support in this research. A letter expressing 
your support which could be used to accompany the questionnaires would 
serve an important part in their proper Introduction. In addition 
I will need permission to use the Annual Report for the Identification 
of BChools and teachers for the determination of the survey population 
I may also need a little assistance and direction in the use of the 
Report so that I can complete that part of the study as quickly and ef 
flolently as possible.
At the conclusion of the research I will be pleased to share the re­
sults of ray findings with you If you so desire.
Thank you for your cooperation In this matter.
Sincerely,
77TAA-
Mrs. Emily L. Elliott
APPENDIX D
S TA TE  OP L O U IS IA N A
DEPARTMENT OF EDUCATION
U S U H  JLM 9C M O T
S TA TE S U P C ft lN T C N O IN T  
P .  O . BO X  4AQS4 
B A T O N  R O U O C , L O U IS IA N A  70 40 4
Oecamber 5 , 1974
TO WHOM IT mAY CONCERN:
Mrs. Emily L. Elliott is a doctoral candidate in elementary 
education. She ia doing research in social studies education and 
her purpose is to determine if teachers, ehsn confronted with 
generalizstiona from six fields of the social sciences, will select 
from all content areas or will limit their selection to one or 
two fields.
In light of the newer trends in social studies education, 
particularly the multi-discipline approach, her findings will 
provide useful information which could be used for both pre-service 
and in-service teacher education in Louisiana.
I am very much interested in this study end would appreciate 
you cooperating with Mrs. Elliott as much ae possible.
Thank you very much for your attention to this request and 
yum IntutSBt in suciel studies education.
Cordii
Louis 3. Nlcoloal 
Supervisor of Social Studies
L3N«bvf
APPENDIX E
620 Nelson Drive
Baton Rouge. Louisiana 70808
Deoember o, 19?**
Dear Sir:
As a doctoral candidate at Louisiana State University, my research 
in the field of Boclal studies has led to a deepened Interest In 
the kinds of oholoes elementary teachers of social studies make 
and factors which might Influence these choices. My dissertation 
topic has taken shape around this Interest, particularly In terms 
of seleotlon of content within the social studies program.
Part of ay dissertation research Is the administration and anall- 
zatlon of a questionnaire to a representative sample of elementary 
teachers of social studies in Louisiana. The questionnaire Is 
designed to dlsoover oertaln personal and professional Information 
about the respondents, and their preferences from a list of 
generalizations from the social solencea.
This study will provide some useful Information on pre-service 
and ln-servloe teaching experiences. Findings will help Improve 
the quality of teacher education programs In the state.
I would appreciate your oooperatlon In allowing me to send 
questionnaires to elementary teachers In the following schools;
These schools were randomly selected from the most recent annual 
reports available (as of Deoember 2, 197**.) Identification of 
school systems and of schools Is for administration purposes only. 
No Indication of either Is lnoluded In the questionnaire. Only 
those teaohers In grades kindergarten through six who have self- 
oontalned classrooms or are responsible for teaohlng social 
studies will be asked to respond. As the number of respondents 
from your sohool system Is limited to , it may not
be neoesnary to contact all of these sohools or to survey every 
teaoher within the selected sohools.
In anticipation of your approval I am preparing the materials for 
mailing, directly to the sohools. In early January.
Let me thank you, in advance, for your oooperatlon In this matter.
Sincerely,
llott
APPENDIX F
620 Nelson Drive
Baton Rouge, Louisiana 70800
January 2, 1975
Dear
I an a doctoral candidate In elementary education at Louisiana 
State University. Part of the research for my dissertation la 
the administration of the enclosed questionnaires. I would 
appreciate your assistance In the distribution and subsequent 
collection and return of these forms.
The purpose of this study Is to Investigate the kinds of choices 
made by elementary teachers In soolal studies content. This 
study will provide some useful Information on pre-servloe and ln- 
servloe teaching experiences. Findings will help Improve the 
quality of teacher education programs In the state. It has 
reoelved enthusiastic support from Hr. Louis'Nloolosl, State 
Supervisor of Soolal Studies, and has been approved by the sup­
erintendent of your school system.
The questionnaires are Individually addressed to particular 
teachers In your school. According to the 1971*-75 annual school 
report these teachers are responsible for teaching social studies 
at some level— kindergarten through grade six. (In some oases 
soolal studies was not listed In a teacher's schedule, however, 
as no one else was given that responsibility for those particular 
students, 1 have Inoluded that person as a teacher of soolal 
studies.) Por your convenience a list of seleoted taaohers is 
attached.
Would you please distribute these to the appropriate teachers?
If, since the filing of the annual report, you have had personnel 
changes, please feel free to give the form to the teacher replac­
ing the addressee, or return the form, unmarked, when you return 
the others. Please collect the oompleted forms and return them 
to me In the enclosed envelope at the earliest possible date.
Let me ensure you, as I have the superintendent, that Identifi­
cation of sohools Is for administration purposes only. There 
Is no Indication of school or school system on the questionnaire.
I am most appreciative of the assistance you will provide by 
distributing, collecting, and returning these forms. The response 
by all teachers selected Is Important for a well-balanced, truly 
representative study. Your help In returning all of the forms 
will be Invaluable.
I would like to thank you. In advance, for your assistance In 
this undertaking.
Slnoerely,
Emily L. Elliott
APPENDIX G
620 Nelson Drive
Baton Rouge, Louisiana 70808
January 2, 1975
Dear
I am a doctoral candidate In elementary education at Louisiana 
State University. Fart of the research for my dissertation Is 
the administration of the enclosed questionnaires. I would 
appreciate your assistance In the distribution and subsequent 
collection and return of these forms.
The purpose of this study Is to Investigate the kinds of choices 
made by elementary teachers In social studies content. This 
study will provide some useful Information on pre-service and 
ln-servloe teaching experiences. Findings will help Improve 
the quality of teacher education programs In the state. It has 
received enthuslastlo support from Mr. Louis Nloolosl, State 
Supervisor of Social Studies, and has been approved by the sup­
erintendent of your school system.
According to the 1973-7** annual school report there were
teachers who were responsible for teaching social 
studies at some level— kindergarten through grade six— In your 
school. That Is, either they taught In a self-contained classroom, 
or were assigned social studies In a departmentalized situation. 
Based on that number I have Included questionnaires.
Would you please distribute these to teachers who fit the descrip­
tion given above. I will leave to your Judgment the seleotion 
of teachers If this number does not equal the number of teaohers 
fitting the description. If there Is an excess of forms, please 
return them, unmarked, when you return the others. Please colleot 
The completed forms and return them to me In the enclosed envelope 
at the earliest possible date.
Let me assure you, as I have the superintendent, that Identifi­
cation of schools Is for administration purposes only. There 
Is no Indication of school or school system on the questionnaire.
I am most appreciative of the assistance you will provide by 
distributing, collecting, and returning these forma. The response 
by all teaohers selected Is Important for a well-balanced, truly 
representative study. Tour help In returning all of the forms 
will be Invaluable.
I would like to thank you, In advance, for your assistance In 
this undertaking.
Sincerely,
Emily L. Elliott
APPENDIX H
620 Nelson Drive
Baton Rouge, Louisiana 70808
November 11*, 1971*
Members of Dr. Parker's Class 
Louisiana State University 
Alexandria, Louisiana
Dear Teacher:
One of the multiple problems facing teachers today is the 
selection of goals and oontent from among the vast array 
of new programs and materials. This Is particularly true 
In social studies In which very little agreement has been 
reached In terms of goals, content, materials, or methods. 
As teacher with soolal studies as part, or all, of your 
teaching responsibility I am sure you are concerned with 
making appropriate choices In this area.
As a doctoral candidate at Louisiana State University, 
my researoh In the field of social studies has led to a 
deepened Interest In the kinds of oholces elementary 
teachers of social studies make and factors which might 
Influence these choices. My dissertation topic has taken 
shape around this Interest, particularly In terms of 
selection of content within the social studies program.
Part of my dissertation research Is the administration, 
and analyzatlon, of the enclosed questionnaire to a rep­
resentative sample of elementary teachers of social studies 
In Louisiana. (Zf you are an elementary teacher—  
kindergarten through sixth grade— and no one else Is 
specifically responsible for teaching soolal studies to 
your students, then you are considered a teacher of social 
studies.)
Your response to the questionnaire Is most Important.
A maximum number of returns Is essential to provide a bal­
anced representation from all parts of the state and all 
teaching levels. Your thoughtful consideration and reply 
to eaoh Item Is equally Important. Your responses along 
with your particular personal and professional Information 
will provide a unique picture which would be Incomplete 
without your contribution.
You will notice that some of the requested Information 
has to do with preservice and inservloe teaching exper­
iences. With your assistance this etudy will provide some 
useful Information on these two very important segments 
of Louisiana education. It la my hope that findings from 
this study will help make your continuing professional 
growth more profitable, and Improve the quality of teaoher 
preparation programs In the state.
Mr. Louis Nlcolosl, State Superintendent of Soolal Studies, 
has given enthusiastic support and approval to this study 
because of his belief that the study will provide needed 
information for Improvement of soolal studies In Louisiana.
Let me thank you. In advance, for your cooperation In this 
matter.
Slnoerely,
Emily L. Elliott
APPENDIX I
620 Nelson Drive
Baton Rouge, Louisiana 70808
January 2, 1975
As a doctoral candidate In elementary education at Louisiana 
State University, my research In the field of social studies 
has led to a deepened Interest In the kinds of choices elemen­
tary teachers of social studies make and factors which might 
Influence these choices. My dissertation topic has taken 
shape around this interest, particularly In terms of selection 
of content within the social studies program. As a teacher 
with social studies as part, or all, of your teaching respon­
sibility T am sure you are concerned with making appropriate 
choices In this area.
Part of my dissertation research Is the administration, and 
analyzatlon, of the enclosed questionnaire to a representative 
sample of elementary teachers of social studies In Louisiana. 
(If you are an elementary teacher— kindergarten through sixth 
grade— and no one else Is specifically responsible for teaching 
social studies to your students, then you are considered a 
teacher of social studies.)
Your response to the enclosed questionnaire Is most Important, 
as Is the thoughtful consideration and reply to each item.
Your particular personal and professional Information will 
provide a unique picture which would be Incomplete without 
your contribution.
Some of the requested Information has to do with preservice 
and lnservlce teaching experiences. This study will provide 
some useful Information on these two very Important segments 
of Louisiana education. Findings will help Improve the quality 
of teacher education programs In the state.
Mr. Louis Nlcolosl, State Supervisor of Social Studies, has 
given enthusiastic support and approval to this study because 
of his belief that the study will provide needed Information 
for Improvement of social studies In Louisiana.
I earnestly solicit your help in replying to the questionnaire. 
Let me thank you. In advance, for your cooperation In this 
matter.
Sincerely,
Emily L.* Elliott
APPENDIX J
Organizing Ideas 
from the Disciplines
The following list o f organizing ideas from  the disciplines has been 
compiled from  published lists p iepared  by  social scientists. T hey  are 
stated as m ajor generalizations. This m aterial is based on  b u t no t 
excerpted from  these sources:
Report o f  the State Central Comm ittee on Social Studies to the Cali­
fornia S tate C urriculum  Com mission. Sacram ento: C alifornia 
State D epartm ent o f Education, 1961.
Fraser, D oro thy  M cClure; and S. P. M cCutcheon, eds., Social Studies  
in Transition: Guidelines for Change. W ash in g to n ,'D .C .: N a- 
tiohal Council for the Social Studies, 1965.
Berelson, Bernard et al.. The Social Studies and the Social Sciences.
N ew  Y ork: H arcourt, Brace & W orld, Inc., 1962.
A  Conceptual Framework for Social Studies in Wisconsin Schools, 
M adison, W ise.: State S uperin tendent of Public Instruction. 
1965.
Billings, Neal, A  Determination o f  Generalizations Basic to the Social 
Studies Curriculum. Baltimore: W arw ick and York, Inc., 1929. 
Teaching the Social Studies, T he Illinois Curriculum  Program , Bulletin 
C-7. Springfield, 111.: Superin tendent of Public Instruction, 1962. 
W alsh, H. M ., A  Teaching Model for Culture Studies, unpublished 
Ed.D. d issertation, U niversity of C alifornia, Los Angeles, 1962.
History
1. T he affairs of hum an societies have historical antecedents and 
consequences; events of the past influence those of the present.
2. H um an societies have undergone and are undergoing continual, 
although perhaps gradual, changes in response to various forces.
3. Several civilizations have risen and fallen in the h istory  o f hum an 
societies; m any have contributed to existing civilizations.
4. The m ethods of rational inquiry have increased m an's know ledge 
of the world and have greatly accelerated the accum ulation of new  
knowledge.
5. M an 's struggle for freedom  and hum an dignity  has occupied a 
relatively brief period of time as com pared w ith  the total span of 
his existence.
6. In the m odern world, historical events have a significance tha t 
reaches fa r beyond the limits of the state or province or the place 
of their origin.
7. G uidelines for understanding thought and action in contem porary 
affairs can be derived from  the historical backgrounds of society.
8. The early h istory  of a country has a definite bearing on the cul­
ture, traditions, beliefs, attitudes, and ways o f life of its people.
9. H um an beings in different stages of civilization react differently 
to similar environm ents.
G eography
1. G eographic factors influence where and how people live and w hat 
they do; m an adapts, shapes, utilizes, and exploits the earth  to his 
ow n needs.
2. T he global location of a nation or a region contributes to its im por­
tance in in ternational affairs.
3. People living in similar natural settings throughout the world have 
sim ilarities, bu t m any differences in ways of life can be noted.
4. N o nation-state is an island unto itself; all have some contact w ith 
o thers; hence, the nations of the world are interdependent.
5. The choices m ade by people in  adapting to (or in adapting) their 
environm ent depends on cultural values, economic w ants, the de­
gree of technological insight and on such physical factors as cli­
mate, water, soil, and landscape.
6. Resources and resource use are related to the level of cultural, 
technological developm ent; industria l societies place heavy de­
m ands on the earth 's  resources.
7. Places on the earth  have a distinctiveness about them  that differ­
entiates them  from  all o ther places.
8. A reas of the earth  develop bonds, interconnections, and relations 
w ith  other areas.
9. Successive or continuing occupance by groups of people, as well 
as natural processes and forces, results in  changing and changed 
landscapes.
Economics
1. The economy o f a country (or region) is related to available re­
sources, investm ent capital, and the educational developm ent of 
its people.
2. T he w ants of m an are unlim ited, w hereas resources th a t m an 
needs to fulfill his w ants are scarce; hence, societies and individ­
uals have to  m ake choices as to w hich needs are to be m et and 
w hich are to  be sacrificed.
3. Decisions concerning w hat will be produced are generally m ade on 
the basis of w hat society considers of m ost w orth (for example, 
production o f w ar m aterial and consum er goods); cultural tradi­
tion; desire fo r economic grow th; and sim ilar considerations.
4. In any  society, consum ers ou tnum ber producers of goods and 
services.
5. T he interdependence of peoples o f the w orld makes exchange and 
trade a necessity in the m odern world.
6. T he standard  of living is related to  productiv ity  and to the extent 
to w hich people have direct control over the affairs of their gov­
ernm ent.
7. Increased specialization in production has led to interdependence 
am ong individuals, com m unities, states, and  nations.
8. In the complex, m odern industrialized society of today, govern­
m ent plays an  im portan t part in the economic life of society.
9. M ost m odern societies perceive economic welfare as a desired goal 
fo r their m em bers; universally, poverty  is devalued as a hum an 
condition.
10. Economic resources can be used in various w ays; different nations 
have developed different economic system s.
A n th ropo logy
1. Every society, how ever prim itive, has form ed its ow n system  of 
beliefs, knowledge, values, traditions, and skills zhat can be called 
its culture.
2. C ulture is socially learned and serves as a potential guide for 
hum an behavior in any given society.
3. A lthough all m ankind is confronted w ith the same psychological
and physiological needs to be m et, the m anner in  w hich these are 
m et differs according to culture.
4. A society m ust continuously evaluate and  m odify its culture in 
order to ad just to changing conditions; failure to do so leads to 
social disorganization or to the absorption  or exploitation of the 
society by m ore aggressive and  rapidly developing cultures.
5. M an 's cultural adaptations result in  great diversity in  w ays of 
living and allow him  to be highly versatile in selecting where and 
how  he will live.
6. T he art, music, architecture, food, clothing, sports, and custom s of 
a people help to produce a national identity.
7. All hum an beings, since long before the beginning o f w ritten  
history, have been m em bers of the same biological species.
8. N early all hum an beings, regardless of racial or ethnic back­
ground, are capable of participating in and contributing to any 
culture.
9. C ertain social functions such as com m unicating; producing, dis­
tributing and consum ing goods and services; educating; recreat­
ing; governing; conserving resources; and  expressing religious 
and aesthetic feelings are prim ary activities of all organized so­
cieties.
10. The increased and m ore frequent contacts of persons from  various . 
cultures m ade possible by m odern-day transporta tion  and com­
m unication system s are resulting  in extensive cultural diffusion, 
cultural borrow ing, and cultural exchange.
Political Science
1. Every know n society has some .kind of authority  structu re that can 
be called its governm ent; such a governm ent is granted coercive 
power.
2. A stable governm ent facilitates the social and economic develop­
m ent of a nation.
3. All societies have m ade policies or laws about how  groups of 
people should live together.
4. Each society has em powered a body (that is, tribal council, city 
council, state assembly, parliam ent) to m ake decisions and estab­
lish social regulations for the group that carry coercive sanctions.
5. The decisions, policies, and laws that have been m ade for a given 
society reflect and are based on the values, beliefs, and traditions 
of that society.
6. T hroughout the h istory  of m ankind, m an has experim ented with 
m any different system s of governm ent.
7. The responsibilities o f governm ents can be grouped into five large 
categories: (1) external security; (2) in ternal order; (3) justice; 
(4) services essential to the general w elfare; and, under democ­
racy, (5) ensuring freedom.
8. The consent of the governed is to some extent a requirement of all 
governments, and without it a government will eventually col­
lapse; but in a democracy, consent of the governed is clearly 
recognized as a fundamental prerequisite o f government.
9. A democratic society depends on citizens who are intellectually 
and morally com petent to conduct the affairs of governm ent.
,10. C ertain factors are necessary for dem ocracy to succeed. These 
include (1) an  educated citizenry, (2) a com m on concern for 
hum an freedom, (3) com m unication and m obility, (4) a degree of 
economic security, (5) a spirit of com prom ise and m utual trust,
(6) respect for the rights of m inority groups and the loyal oppo­
sition, (7) m oral and spiritual values, and (8) participation by the 
citizen in governm ent at all levels.
Sociology
1. The family is the basic social unit in most cultures and is the 
source of some of the most fundamental and necessary learning 
in a culture.
2. Social classes have always existed in every society, although the 
bases of class distinction and the degree of rigidity  of the class 
structure have varied.
3. The trend toward urbanization within the United States as well 
as in the rest of the world has accentuated problems of social 
disorganization, interpersonal relationships, and group interaction.
4. Population grow th is presenting m ankind w ith one of the most 
challenging problem s of m odern times.
5. Every society develops a system  of roles, norm s, values, and sanc­
tions to guide the behavior of individuals and groups w ith in  the 
society.
6. In order to meet individual and group needs, societies organize 
themselves into subgroups that, in time, become institutionalized; 
individuals are members of several such subgroups or institutions.
7. The satisfaction of social needs is a strong motivating force in the 
determination of individual behavior.
8. All societies develop system s of social control; conflicts o ften  arise 
betw een individual liberty and social control in societies w here 
bo th  values are sought.
9. Status and prestige are relative to the values sought by a social
g roup ; behavior tha t is rew arded in  one social group m ay be sup­
pressed in another.
10. The social environm ent in w hich a person is reared and lives has a 
profound effect on the personal grow th and  developm ent of every 
individual.
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APPENDIX K
SOCIAL STUDIES QUESTIONNAIRE
All materials and responses in this questionnaire Mill be 
used only for research purposes. Responses will be regarded 
as confidential. The Identifying number Is for tabulation 
of returns only. All Items and responses have been number 
ooded to facilitate scoring.
Identifying Number _____
Please complete the following personal and professional Information 
by placing an "x" In the appropriate blank on the right side of 
the page. More than one response may be marked If appropriate.
In some items additional Information may be written In.
1.1 Teaching level
1.11 K-2 1.11 ____
1.12 3-4 1.12 ____
1.13 5-6 1.13 ____
1.14 Departmental1zed
Please soeclfv sub.lect taurtit
1.14 ____
1.2 Age group
1.21 Under 26 1.21 ■
1.22 26-35 1.22
1.23 36-45 1.23 ____
1.24 46-55 1.24 ____
1.25 Over 55 1.25 ____
1.3 Years of teaching experience (do not count ourrent year)
1.31 0-4 1.31 ____
1.32 5-9 1.32
1.33 10-14 1.33 ____
1.34 15-19 1.34
1.35 20 or more 1.35 ____
1.4 Type of degree held (please mark all degrees)
1.41 Bachelor's with elementary education 
major 1.41 ____
1.1*2 Bachelor's with other education major 1.42
1.43 Bachelor's with other major 1.43
1.44 Master's with education major 1.44
1.45 Master's with other major 1.45
1.46 Master's plus 30 1.46
1.47 Specialist 1.4? ____
1.48 PhD or EdD 1.48 ____
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(l.1*— 'Type of degree held— continued)
1.1*9 Other 1.1*9
Please specify ________________________
1.5 Approximate number of hours In social studies
curricula: (Please write the number In the blank.)
1.51 Anthropology 1.51
1.52 Economics 1.52
1.53 Geography 1.53
1.54 History I.54
1.55 Political science or government 1.55
1.56 Sociology 1.56
1.57 Soolal studies methods 1.57
1.58 Other
Please specify
1.58
How recently have you had a course in social 
studies methods?
1.61 Never 1.61
1.62 Currently 1.62
1.63 1-5 years 1.63
1.64 6 or more years 1.64
How recently have you been involved in a faculty 
study on soolal studies?
1.71 Never 1.71
1.72 Currently 1.72
1.73 1-5 years 1.73
1.74 6 or more years 1.74
Have you attended workshop(s) or conferences In 
social studies In the last six years?
1.81 Yes 1.81
1.82 No 1.82
Which of these best describes .vour primary source 
or starting point in planning social studies?
1.91 State department curriculum guide(s) 1.91
1.92 New state department career-oriented 
curriculum gulde(s) 1.92
1.93 Local curriculum guide(s) 1.93
1.94 Units of your own selection 1.94
1.95 A principal text and/or manual 1.95
Date of publication; Before 1967 1.951
1967-1973 1.952
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(1.9— Sources for planning social studies— continued)
1.9<> Multiplicity of texts and/or manuals 1.96
Date of publlcatlon(malnly): Before 1967 1^961
1967-1973 1.962
1.97 Other specific program 1.97
Please specify ■_______________
If you could only present a few of the following Ideas* during 
a unit or during the year of social studies which of them would 
you be sure to Include? Which of them would you be most likely 
to leave out? Please Indicate your feeling by marking an "x"
In the blank which most closely describes your feelings. Consider ■ 
the blanks as meaning: (1) would be most unlikely to Include,
(2) probably would not Include, (3) no marked feeling for or 
against, (4) probably would Include, (5) would be most likely 
to Include.
1 2 3 4 5
2.1 Places on the earth have a distinctiveness about them 
that differentiates them from all other places.
2 . 1  _ _ _ _ _
2.2 Certain social functions such as communicating: 
producing, distributing and consuming goods and 
services: educating; recreating: governing; conserv­
ing resources: and expressing religious and aesthetic 
feelings are primary activities of all organized 
societies. 2.2
2.3 People living In similar natural settings through-
our the world have similarities, but many differences 
In ways of life can be noted.
2.3 _
2.4 k stable government facilitates the social and economic 
development of a nation.
2.4
2.5 The satisfaction of social needs Is a strong
motivating force In the determination of Individual 
behavior.
2.5
2.6 Certain factors are necessary for democracy to succeed. 
These Include (1) an educated citizenry, (2) a common 
concern for human freedom, (3) communication and 
mobility, (4) a degree of economic security, (5) a 
spirit of compromise and mutual trust, (6) respect for 
the rights of minority groups and the loyal opposition,
(7) moral and spiritual values, and (8) participation 
by tho citizen In government at all levels.
2.6
2.7 The global location of a nation or a region contributes 
to Its importance In International affairs.
2.7 _
2.6 Increased specialization In production has led to
Interdependence among Individuals, communities, states, 
and nations.
2.8 _
* Reproduced by permission of author: Dr. John Jarollmek
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2.9 Decisions concerning whet will be produced are generally 
made on the basis of what society considers of most worth 
(for example, produotlon of war material and consumer 
goods)i cultural tradition; desire for economic growth; 
and similar considerations.
2.9 _ _ _ _ _
2.10 Every society, however primitive, has formed Its own 
system of beliefs, knowledge, values, traditions, and 
skills that can be called Its culture.
2.10 _ _ _ _ _ _
2.11 The art, music, architecture,,food, clothing, sports, 
and customs of a people help to produce a national 
Identity.
2-11 _ _ _ _
2.12 Throughout the history of mankind, man has experimented 
with many different systems of government.
2*12 _
2.13 Man'o struggle for freedom and human dignity has 
occupied a relatively brief period of time as compared 
to the total span of his existence.
2*13 _ _ _ _
2.l*v All societies have made policies or laws about how 
groups of people should live together.
2.1** _
2.13 In order to meet Individual and group needs, societies 
organize themselves Into subgroups that. In time, become 
Institutionalized; individuals are members of several 
such subgroups or institutions.
2.15 _ _ _ _ _  _ 
1 2 3 5
2.16 Successive or continuing oooupanoe by groups of people, 
as well as natural prooesses and forces, results In 
changing and changed landscapes.
2.16 _
2.1? All human beings, since long before the beginning of 
written history, have been members of the same 
biological speolss. 2.17 _ _ _ _
2.18 The affairs of human societies have historical 
antecedents and consequences; events of the past
influence those of the present. 2.18 _ _ _ _ _
2.19 The social environment In whloh a person Is reared 
and lives has a profound effect on the personal growth 
and development of every individual.
2.19 _ _ _ _ _
2.20 The consent of the governed Is to some extent a requlr- 
ment of all governments, and without It a government will 
eventually collapse; but in a deaooracy consent of the 
governed is clearly recognized as .a fundamental
prerequisite of government. 2.20 _ _ _ _ _
2.21 The early history of a country has a definite bearing 
on the culture, traditions, beliefs, attitudes, and 
ways of life of Its people.
2-21 _ _ _ _ _
2.22 Economic resources can be used In various ways; different 
nations have developed different economic systems.
2,22
2.23 The trend toward urbanisation within the United States 
as well as In the rest of the world has accentuated
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problems of social 41 aorganization, Interpersonal
rnlatlonnhlpn, and group Interaction. 2.23 _ _ _ _ _
2.24 nan's cultural adaptations result in g r e a t  diversity
In ways of living and allow him to be highly versatile 
In selecting where and how he will live.
2.24
2.25 Geographic factors influence where and how people live 
and what they do; aan adapts, shapes, utilizes, and 
exploits the earth to his own needs.
2.25 _
2.26 Every known soolety has some kind of authority structure 
that can be called Its government; such a government is 
granted coercive power.
2.26
2.27 In the modem world, historical events have a significance 
that reaches far beyond the limits of the state or 
province or the place of their origin.
2.2?
2.28 Status and prestige are relative to the values sought 
by a social group; behavior that is rewarded in one 
social group nay be suppressed In another.
2.28 _
2.29 Several civilizations have risen and fallen in the 
history of human societies; many have contributed to 
existing civilizations.
2.29 _
2.30 Host modern societies perceive eoonomlo welfare as a 
desired goal for their members; universally, poverty 
Is devalued as a human condition.
2.30 _
2.31 The wants of man are unlimited, whereas resources that
man needs to fulfill his wants are scarce; henee, aooletles 
and individuals have to make choices as to which needs 
are to be met and which are to be saorlfIced.
2.31 _ _ _ _ _ 
1 2  3 * 5
2.32 All societies develop systems of soolal oontrol; conflicts 
often arise between Individual liberty and social control 
In societies where both values are sought.
2.32 _
2.33 The economy of a country (or region) Is related to 
available resources. Investment capital, and the 
educational development of Its people.
2.33 _ _ _ _ _
2.34 The methods of rational Inquiry have Increased man's
knowledge of the world and have greatly accelerated the 
accumulation of new knowledge.
2.3* _
35 The responsibilities of governments can be grouped Into 
five large categories; (1) external security; (2) internal 
order; (3) Justice; (4) services essential to the general 
welfare; and, under democracy, (5) ensuring freedom.
2.35 _ _
2.36 The Increased and more frequent contacts of persons from
various cultures made possible by modern-day transportation 
and communication systems are resulting in extensive 
cultural diffusion, oultural borrowing, and cultural 
exchange.
2.36 _ _ _
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2.37 Iearly all human beings, regardless of racial or ethnic 
background, are capable of participating In and
contributing to any culture. 2.37 _ _ _ _
2.38 Guidelines for understanding thought and action in
contemporary affairs can be derived from the historical 
backgrounds of society.
2.38 _
2.39 Resouroes and resource use are related to the level of 
cultural, technological development; Industrial societies 
place heavy demands on the earth's resouroes.
2-39 _ _ _ _ _
2.40 Areas of the earth develop bonds, interconnections, 
and relations with other areas.
2 .1*0 _ _ _ _ _
2.41 The family Is the basic sooial unit in most cultures 
and Is the souroe of some of the most fundamental and 
necessary learning in a culture.
2.41
2.42 The Interdependence of peoples of the world makes 
exchange and trade a necessity In the modern world.
2.42
APPENDIX L
SOCIAL STUDIES QUESTIONNAIRE
All materials »n<l responses 1n this questionnaire will bo used only 
for research purposes, lion ponses will he regarded as confidential. 
The tdenfcl fy 1 ri/< number Is for tabulation of returns only. All Items 
and responses have been number coded to facilitate scoring.
Identifying Number _____
Please complete the following personal and professional Information 
by placing an "x" In the appropriate blank on the right side of the 
page. More than one response may be marked If appropriate. In 
some items additional Information may be written In.
Your teaching level at the present time
Kindergarten. Plrst, Second 1.11 ____
Third, Fourth 1.12 _ _ _
Fifth, Sixth 1.13______
Departmentalized 1.14______
If departmentalized please
specify subject taught _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Age group to which you belong
Under 26 1.21
26-35 1.22
36-45 1.23
46-55 1.24
Over 55 1.25
Years of teaching experience (do not count current year)
0-4 1.31
5-9 1.32
10-14 1.33
15-19 1.34
20 or more 1.35
Type of degree held (please mark all degrees)
Bachelor's with elementary education major 1.41
Bachelor's with other education major 1.42
Bachelor's with other major 1.43
Master's with education major 1.44
Master's with other major 1.45
Master's plus 30 1.46
Specialist 1.4?
PhD or EdD 1.48
Other 1.49
If "other" la marked
please specify _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Approximate number of hours which you have had in social 
studies curricula: (Please write the number In the blank.)
Anthropology 1.51 ____ _
Economics 1.52_____
Geography 1.53_____
History 1.5^ ____
Political science or government 1.55 ____
Sociology 1.56 ____
Social studies methods 1.57 ____
Other 1.5B_____
If "other" Is marked
please specify _______________________________
How recently have you had a course In social studies methods7
Never 1.61 ____
Currently 1.62_____
1-5 years 1.63______
6 or more years 1.6^ _____
How recently have you been Involved In a faculty study on 
social studies?
Never 1.71 _____
Currently 1.72 _____
1-5 years 1.73______
6 or more years 1. 7^ _____
Have you attended workBhop(s) or conferences In social studies 
in the last six years?
Yes 1.fll ____
No I.B2 ____
Which of these best describes your primary source or starting 
point In planning social studies?
State department curriculum gulde(s) 1.91 _____
New state department career-oriented
curriculum gulde(s) 1.92 _____
Local curriculum gulde(s) 1.93 _____
Units of your own selection 1.9^ _____
A principal text and/or manual 1.95 _____
If “principal text . . ."Is marked 
Indicate date of publication: Before 196? ____
1967-1973____ ____
Multiplicity of texts and/or manuals 1.96 _____
If "multiplicity of texts . . ."Is marked 
Indicate date of publication (mainly):
Before 1967 _____
1967-1973____ ____
Other specific program 1.97
If "other" is marked
please specify ____________________________
Each of the Ideas* listed below la considered appropriate for Inclusion 
In elementary school social studies. Choices among these Ideas must be 
made because of such factors as: maturity. Interest, and learning ability 
of students; availability of materials; and time for Instruction. Since 
you can only present a few of the Ideas during a unit or during the year, 
which ones would you be most likely to leave out? Which ones would you 
be certain to Include? Please Indicate your feelings by marking an "s"
In the blank which most closely describes your feelings. Consider the 
blanks as meaning: (1) would bo moat unlikely to Include, (2) probably
would not Include, (3) no marked Reeling for or against, (*0 probably 
would include. (5) wouldbe moat likely to Include.
1 2 3 <* 5
Places on the earth have a distinctiveness about them that 
differentiates them from all other places.
2.1
Certain social functions such as oommunleating; producing, 
distributing and consuming goods and services; educating; 
recreating; governing; conserving resources; and expressing 
religious and aesthetic feelings are primary activities of 
all organized societies.
2.2
People living In similar natural settings throughout the 
world have similarities, but many differences In ways of 
life can be noted.
2.3 _
The Interdependence of peoples of the world makes exchange 
and trade a necessity In the modern world.
2.U
The satisfaction of social needs Is a strong motivating 
force In the determination of Individual behavior.
2-5 _
Certain factors are necessary for democracy to succeed.
These Include (1) an educated citizenry, (2) a common 
concern for human freedom, (3) communication and mobility,
(<0 a degree of economic security, (5) a spirit of compro­
mise and mutual trust, (6) respect for the rights of minority 
groups and the loyal opposition, (7) moral and spiritual 
values, and (8) participation by the citizen In government 
at all levels.
2.6 _
The global location of a nation or a region contributes to 
Its Importance In International affairs.
2.7 _
Increased specialization In production has led to Interde­
pendence among Individuals, communities, states, and nations.
2.8
Decisions concerning what will be produced are generally 
made on the basis of what society considers of most worth 
(for example, production of war material and consumer goods); 
cultural tradition; desire for eoonomlc growth; and similar 
considerations.
2.9 _
Every society, however primitive, has formed Its own system 
of beliefs, knowledge, values, traditions, and skills that 
can be called Its culture.
2.10
The art, music, architecture, food, clothing, sports, and 
customs of a people help to produoe a national Identity.
2.11
Throughout the history of mankind, man has experimented 
with many different systems of government.
2.12
*Reproduced by permission of author: Dr. John Jarollmek
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Man’s struggle for freedom and human dignity has occupied 
a relatively brief period of time as compared to the total 
span of his existence.
2.13 _
All societies have made policies or laws about how groups 
of people should live together.
2.14 _
In order to meet individual and group needs, societies 
organize themselves into subgroups that, in time, become 
Institutionalized; individuals are members of several such 
subgroups or institutions.
2»15 _
Successive or continuing ocoupanoe by groups of people, as 
well as natural processes and forces, results in changing 
and changed landscapes.
2.16 _
All human beings, since long before the beginning of written 
history, have been members of the same biological species.
2.17 _
The affairs of human societies have historical antecedents 
and consequences; events of the past Influence those of the 
present.
2.18 _
The social environment in which a person is reared and lives 
has a profound effect on the personal growth and development 
of every individual.
2-19 _
The consent of the governed is to some extent a requirement 
of all governments, and without it a government will eventually 
collapse; but in a democracy consent of the governed Is 
clearly recognized as a fundamental prerequisite of government.
2.20 _
The early history of a country has definite bearing on the 
culture, traditions, beliefs, attitudes, and ways of life 
of its people.
2*21 _ _ _
Economic resources can be used in various ways; different 
nations have developed different economic systems.
2.22 _
The trend toward urbanization within the United States as 
well as in the rest of the world has accentuated problems 
of social disorganization. Interpersonal relationships, and 
group interaction.
2.23 _ _ _
Man's cultural adaptations result in great diversity in 
ways of living and allow him to be highly versatile in 
selecting where and how he will live.
2.24 _
Geographic factors Influence where and how people live and 
what they do; man adapts, shapes, utilizes, and exploits 
the earth to his own needs.
2.25 _
Every known society has some kind of authority structure 
that oan be called its government; such a government is 
granted coercive power.
2.26 _
In the modern world, historical events have a significance 
that reaches far beyond the limits of the state or province 
or the plaoe of their origin.
2 .2 7
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Status and prestige are relative to the values sought by a 
social group; behavior that Is rewarded In one social group 
may be suppressed In another.
2.28 _
Several civilizations have risen and fallen In the history of 
human societies; many have contributed to existing civilizations.
2.29 _ _ _ _ _
Most modern societies peroelve economic welfare as a desired 
goal for their members; universally, poverty Is devalued as 
a human condition.
2*30 _ _ _ _ _
The wants of man are unlimited, whereas resouroes that man 
needs to fulfill his wants are scaroe; hence, sooleties and 
Individuals have to make choices as to which needs are to be 
met and which are to be sacrificed.
2.31 _ „ _ _ _
All societies develop systems of social control; conflicts 
often arise between Individual liberty and social control 
In societies where both values are sought.
2.32 _
The economy of a country (or region) is related to available 
resouroes. Investment capital, and the educational develop­
ment of Its people.
2.33 _ _ _ _ _
The methods of rational Inquiry have Increased man's knowledge 
of the world and have greatly accelerated the accumulation 
of new knowledge.
2.3* _ _ _ _ _
The responsibilities of governments can be grouped Into five 
large categories; (1) external seourity; (2) internal order;
(3) Justice; (4) services essential to the general welfare; 
and, under democracy, (5) ensuring freedom.
2.35 _ _ _ _ _
The Increased and more frequent contacts of persons from 
various cultures made possible by modern-day transportation 
and communication systems are resulting In extensive cultural 
diffusion, cultural borrowing, and oultural exchange.
2-36 _ _ _ _ _
Nearly all human beings, regardless of racial or ethnic 
background, are capable of participating In and contributing 
to any culture.
2.37 _ _ _ _ _
Guidelines for understanding thought and action in contem­
porary affairs can be derived from the historical backgrounds 
of society.
2-38 _ _ _ _ _
Resources and resource use are related to the level of oultural, 
technological development; industrial societies place heavy 
demands on the earth's resouroes.
2.39 _ _ _ _ _
Areas of the earth develop bonds. Interconnections, and 
relations with other areas.
2.4° _
The family Is the basic social unit In most cultures and Is 
the source of some of the most fundamental and necessary 
learning In a culture.
2.*1
A stable government facilitates the social and economic 
development of a nation.
2 .4 2
APPENDIX M
T.aA EP SA M PLIN G  FR A M E  BY S IZ E  O F  PARISH
SO P 1 24 , 501 - up
S O P II 14, 501 - 24, 500 
SO P III 9 , 501 - 14, 500 
SO P IV 5 ,0 0 1  - 9, 500
SO P V 0 - 5 ,  000
S OP  I
S O P H
S IZ E PA RISH
PA R ISH
COD E
PO PU L A T IO N  IN 
P U B L IC  SCHOOLS
2 4 ,5 0 1  - up 1. C addo 09 5 4 ,8 1 6
2. C a lc a s ie u 10 39, 703
3. E a s t  B a to n  R ouge 17 70, 573
4 . J e f f e r s o n 26 6 7 ,6 8 6
5. L a fa y e tte 28 2 8 ,9 0 9
6. O r le a n s 36 107, 111
7. R a p id e s 40 2 9 ,4 0 7
T O T A L 398, 205
P e rc e n ta g e 45. 6%
1 4 ,501  -
2 4 ,5 0 0 1. B o s s ie r 08 1 9 ,2 4 8
2. I b e r ia 23 15, 486
3. L a fo u rc h e 29 1 9 ,9 0 3
4 . O u a ch ita 37 1 8 ,9 3 5
5. S t. L a n d ry 49 2 2 ,4 0 4
L aA E P  SA M PLIN G  FR A M E  BY SIZ E  O F  PA RISH
S IZ E PA R ISH
PA RISH
CODE
PO PU L A T IO N  IN 
P U B L IC  SCHOOLS
6. S t. M a ry 51 1 6 ,076
7. S t. T am m an y 52 1 7 ,8 9 9
8. T an g ip ah o a 53 1 5 ,7 8 2
9. T e r re b o n n e 55 2 1 ,8 1 8
T O T A L 167,551
P e rc e n ta g e 19.2%
9, 501 -
1 4 ,5 0 0 1. A cad ia 01 1 2 ,018
2. A s c e n s io n 03 1 0 ,5 3 5
3. A v o y e lle s 05 9, 733
4. C ity  o f M o n ro e 65 1 0 ,2 4 8
5. L iv in g s to n 32 1 1 ,3 1 3
6. S t. B e r n a r d 44 1 3 ,967
7. S t. M a r t in 50 9 ,4 5 5
8. V e rm ilio n 57 9 ,8 9 3
9. V e rn o n 58 9, 707
JO. Webster 60 10, 357
T O T A L 107 ,2 2 6
P e r c e n ta g e 12. 3%
SO P IV
11*7
I .aA K P  SA M PLIN G  FR A M E  BY SIZ E  O F  PA R ISH
SI/.K PA R ISH
PA RISH
CODE
PO PU L A T IO N  IN 
P U B L IC  SCHOOLS
5, 001 - 
- 9, 500
1. A lien 02 5,891
2. A s su m p tio n 04 5 ,9 0 9
3. B e a u re g a rd 06 6 ,8 9 8
4. C ity  o f B o g a lu sa 66 5 ,4 3 7
5. C o n c o rd ia 15 5, 542
6. D eSoto 16 5, 707
7. E v an g e lin e 20 7, 320
8. F ra n k l in 21 6 ,4 1 3
9. Ib e rv i l le 24 7 ,8 7 4
10. J e f f e r s o n  D av is 27 7 ,9 4 5
11. L in c o ln 31 6, 255
12. M o re h o u se 34 8, 345
13. N a tch ito ch e s 35 .8 ,7 3 6
14. P la q u e m in e s 38 5, 999
15. P o in te  C oupee 39 5 ,4 2 5
16. R ich la n d 42 6, 435
17. S t. C h a r le s 45 8 ,8 4 4
18. S t. J a m e s 47 5 ,4 0 9
L a A E P  SA M PLIN G  FR A M E BY S IZ E  O F  PA RISH
SIZ E PA R ISH
PA R ISH
CODE
PO PU L A T IO N  IN 
P U B L IC  SCHOOLS
19. S t. Jo h n 48 6, 252
20. W ash ing ton 59 5 ,6 7 0
TO T A L 132, 303
P e r c e n ta g e 15. 1%
0 - 5 ,  000 1. B ie n v ille 07 4, 198
2. C a ld w ell 11 2, 521
3. C a m e ro n 12 2 ,2 8 3
4. C a ta h o u la 13 3 ,3 1 3
5. C la ib o rn e 14 3, 788
6. E a s t  C a r r o l l 18 2 ,9 9 6
7. E a s t  F e l ic ia n a 19 3 .8 1 9
8. G ra n t 22 3. 784
9. J a c k so n 25 3, 696
10. L aS a lle 30 3, 516
11. M a d iso n 33 4 ,0 5 8
12. R ed  R iv e r 41 2, 127
13. S ab in e 43 4 ,8 8 8
14. S t. H e len a 4b 2 ,4 8 0
L aA E P  SA M PLIN G  FR A M E  BY SIZ E  O F  PA RISH
SIZ E PARISH
PA RISH
CODE
PO PU L A T IO N  IN 
P U B L IC  SCHOOLS
IS . T e n s a s 54 2 ,4 4 5
16. U nion 56 4 , 566
17. W est B a to n  R ouge 61 3 ,9 4 0
1H. W est C a r r o l l 62 3, 714
19. W est F e l ic ia n a 63 2 ,0 4 5
20. W inn 64 4, 135
T O T A L 68, 312
P e rc e n ta g e 7. 8%
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